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INTRODUCTION
General principles
The phase of Primary Education constitutes a fundamental period in the formation of the person. Boys and girls reach the maximum intellectual and social development in this phase, which will determine not only their future learning but many other vital elements. Furthermore, as it is situated within the broadest educational framework, it is necessary to relate its content both to the preceding phase as well as that of the subsequent phase, allowing a stable line of development and continuity.

To these factors two more are added: firstly, the fact that educational processes have to be in accordance with the guidelines emanating out of existing legislation, which at all times is responsible for guaranteeing that the school offers an adequate response to the demands of society; and secondly, the need to adapt educational projects and curriculum to the educational institution.
Present-day society is characterised by its great complexity and dynamism, features that determine its development. The school of the 21st century, in which the introduction of new curricular elements such as basic competences, cannot remain at the margin of this reality, but, on the contrary, has to take on the challenge of offering a suitable response to citizens, creating an education that guarantees its future.
In Primary Education, the curriculum undertakes:

– To adapt teaching to the necessities and developmental characteristics of students, specifying appropriate objectives.

– To clarify that this teaching does not limit the acquiring of knowledge, but proposes a comprehensive development of students’ capacities, in line with competence-based education. 
– To provide students with an education that develops his/her personality and his/her mental and physical capacities, no matter what conditions exist (focusing on diversity).

– To facilitate understanding and coexistence in relation to shared values.

– To give a fundamental role to the learning of certain principles that are part of our social development, like reading comprehension (basic literacy), foreign languages (intercultural/cross cultural) and information and communication technologies (basic digital culture), as well as acquiring a series of values in relation to respect for others (sensitivity and tolerance) and democratic coexistence (solidarity).
– To assure that evaluation criteria guarantee that the students’ education adapts itself to the development of their capacities.

In the strictly pedagogical plan, Primary Education intends to facilitate ‘instrumental’ learning (reading, writing, arithmetic), the acquisition of ideas about culture and the practices of coexistence, that guarantee a full development of students’ personalities, and their preparation for gaining access to secondary compulsory education (ESO). In this way, the objective of the phase and the work within different areas are aimed at allowing the comprehensive and full development of the individual (for example, responsibility, effort, coexistence, respect, teamwork, personal initiative, critical sense, respect for the environment …). And without detriment to the organisation within specific areas, a global focus must take precedence as the main didactic principle in this educational level.

All these considerations allow for proposing the organization of the teaching-learning process in four categories of capacities:
(
knowledge, which is the basis of thought and allows for the development of intelligence;
(
skills, which allow students to be independent;
(
dexterities, which allow students to interact with their environment;
(
values, which contribute to their sensitivity and allow the student to become responsible, sharing universal values, in a critical manner and committed to the reality in which he/she is immersed, without giving up the possibilities to having a role in achieving necessary changes founded on justice and respect.
The acquiring of all these abilities makes learning easier for the student and allows for the development of his/her competences.
Social and Natural Sciences (Project Look and Think)
Social and Natural Sciences (Project Look and Think) is a collection of materials for learning in the area of Knowledge of the natural, social and cultural environment that faithfully respects the curriculum for the phase, that presents information in a clear and straightforward way and that offers students the tools necessary for them to be able to comprehend and interpret it in this first cycle of Primary Education. 
In a process of establishing a progressive and permanent bilingual education (in this case, in English), in which the student will be taught for at least four grades, this project creates a form of learning based on an equilibrium established between learning the contents of an area and being immersed in a different language from their own. The results are enormously motivating because the materials have been designed specifically to fulfil this objective, and because they employ an active and participatory methodology in which the student can appreciate the usefulness of what is being learned in an immediate and continuous manner. For that reason, the teaching methodology applied in Social and Natural Sciences helps to favour a maturing development process in the students.

Many activities and tasks presented make it easier for students to establish links between prior and new knowledge, achieving a significant amount of learning, suitable to their needs and interests, and that show the functionality and usefulness of this new learning.

Motivation is thus achieved in a natural way, yet through specific materials carefully developed to stimulate motivation: 
· It presents activities in which students have to participate actively, which then favours the capacity to learn on their own.

· It takes into account their different learning rhythms and styles, and levels of maturing developmental process.  

· It promotes teamwork, taking into account the skills that enter into play in the learning process and is directed to achieving its goals.

· Likewise, it pays attention to the education of values: the specific sections that address this issue are directed at acquiring positive attitudes about issues related to the area and developing approaches to dialogue, conflict resolution, as well as using skills, manners and social conventions necessary to help achieve good communication and the wellbeing of the group.


In consequence, a primary objective of Social and Natural Sciences is the immersion into the English language. For this purpose, and without detriment to achieving the specific objectives of the area of Knowledge of the natural, social and cultural environment, the progressive reconciliation between using this different language from their own and the development of students’ communicative skills is fully considered.
This area encompasses different spheres of knowledge, respecting the logic of each one of them, paying attention to their specific processes of learning and orientating these different forms of knowledge towards a shared aim: to contribute to better understanding and explanation of the collective elements and dimensions that constitute the human environment. Nevertheless, this does not refer only to the variety of components that make up the stage of human existence, but also the interaction of human beings with this set of phenomena. The environment is understood then to be the group of elements, events, factors and different processes that take place among peoples’ social milieu and where, in turn, their lives and activities acquire meaning. 
Social and Natural Sciences attempts to provide diverse information about the world, making the necessary tools accessible to boys and girls to be capable of understanding them and interpreting them. It presents, therefore, a clear conceptual weight, yet the concepts always work in association with the procedures that are required for them to be learned and the attitudes derived from them. The procedures in the learning process for this area are linked to observing, searching, collecting and organising information, to elaborating and communicating said information, and reflecting on the learning process as a base of scientific method. For its part, attitudes are structured around personal identity, socialisation and coexistence, health and the environment; in short, an active methodology that puts emphasis on learning competences.  
Methodological Principles 
General principles
The teaching methodology applied in Social and Natural Sciences and resulting from what has been stated above, presents the following characteristics:
· Presents significant learning. In order for learning to contribute to pupil development, it is essential to establish links between prior and new learning. This is done by way of activities and tasks with clear objectives, adapted to pupil needs and interests, assuring that new learning is both functional and useful.

· Social and Natural Sciences integrates different aspects of pupil experiences and learning, both formal (from other subjects or topics) and informal. This allows pupils to effectively use this learning in different situations and contexts as necessary. 

· It is active and participative. Activities are presented in a way that requires active pupil participation, which in turn favours autonomous learning capacity.

· As part of the dynamic, identifying questions or problems and drawing conclusions based on tests are included. The aim is to facilitate comprehension and decision making about the physical world and about changes that human activity produce on the environment, health and quality of life of people. To achieve this, the processes and attitudes of systematic analysis and scientific inquiry are put into practice:

· Identify and present relevant problems.

· Conduct direct and indirect observations.

· Formulate questions.

· Locate, obtain, analyse and present information. 

· Present and contrast tentative solutions or hypotheses.

· Make predictions and inferences with different levels of complexity.

· Identify necessary available knowledge to respond to scientific questions, and to be able to reach, interpret, evaluate and communicate conclusions in diverse contexts.

· It is communicative. A primary objective of Social and Natural Sciences is immersion in the English language. To achieve this goal, without sacrificing achievement of the actual content objectives, progressive exposure to a different language, and development of the pupils’ communicative skills, is proposed. At the same time, information is presented in different codes, formats and languages, therefore requiring different procedures for its comprehension and communication.

· It is motivating. Motivation is achieved naturally by showing the pupil immediate usefulness of learning, but it is also addressed in a specific manner since there are materials for this purpose.

· Attention to diversity. Different paces and styles of learning, as well as levels of developmental maturity, are taken into account. For this purpose, Social and Natural Sciences presents diverse materials that the teacher can apply in a manner that best suits the pupils.

· Promote teamwork. Assures equal relationships and provides guidelines on contrasting interests, collective decision making, group organisation, distribution of responsibilities and tasks, mutual assistance, etc.
· Take into account the abilities that come into play in learning. For this purpose, the methodology develops, with particular emphasis, attention, concentration, memory, comprehension, linguistic expression, achievement motivation, among others, as well as audiovisual communication and information and communication technologies.

· It is directed at goal achievement. It is especially directed at developing the basic competences. For this purpose, the methodology focuses on adequately developing skills, with autonomy and personal initiative, in aspects of life and diverse knowledge (health, productive activity, consumption, science, technological processes, etc.), and on interpreting the world.

· Addresses ethics education. Social and Natural Sciences presents sections in which specific cross-curricular themes are developed.

· Environmental education. Pupils will learn about environmental problems which damage life on our planet at an alarming rate, and they will present individual and collective solutions to improve our environment.

· Education for peace. School is an ideal setting for learning attitudes of coexistence, solidarity, respect for diversity and tolerance.

· Education for the consumer. It is important that pupils learn to use tools of analysis aimed at avoiding excessive consumption.

· Road safety education. Adequate behaviour around public roadways is extremely important, especially for pupils who live in large cities.

· Education for equal gender opportunity. In our current society it is still necessary to focus on this principle of equality.

· Health education. Without a doubt, good habits of physical, mental and social hygiene will influence improved quality of life.

· Sex education. This is not only a biological issue, but also an important topic of communication between people.

· Moral and civic education. Development of this aspect will generate behaviours consistent with democratic, solidarity and participative values in diverse areas of daily life.

In general, the focus is on the development of attitudes toward dialog, conflict resolution, and the use of skills and social conventions to facilitate good communication and group well-being. The classroom becomes an ideal setting for reflecting on conflict, assuming responsibility with respect to the group, and developing rules of coexistence that all must respect in real situations that arise daily in the social environment in which we live.
Teaching the English language in the Social and Natural Sciences Project Look and think
Increasing linguistic and cultural sensitivity, as well as respect for different manners of expression and behaviour, have become important components in the teaching of languages. For this reason, new multilingual programs have been implemented based on immersion in second languages. The aim is to intensify teaching, fundamentally in English, and give priority to the development of communicative competence of the student body.

A plentiful and natural exposure to the language is necessary in order to arrive at a solid level of competence in the second language. Social and Natural Sciences considers the learning of the Knowledge of the natural, social and cultural environment area in the English language in these grades of Primary Education as being able to achieve this desired equilibrium now that the student can quickly appreciate the usefulness of his/her linguistic knowledge, given that the language is used in real situations of greater interest and with less effort, which allows for students to become more involved. 
At the same time, elimination of frustration of pupils with limited linguistic competence in the second language is guaranteed:

· Interesting introductory activities with vocabulary and language structures which will appear in the lesson are presented so that pupils are prepared to comprehend the content and the proposed activities.

· Texts and activities have been carefully prepared to assure pupil comprehension by using the same simple structures repeatedly.

· Since the primary focus is to achieve the objectives laid out for the subject of Social and Natural Sciences, the proposed activities do not require special linguistic competence. Visual support (flashcards, murals, picture storyboards, illustrations and photographs, mime games) is used extensively to transmit the concept, and through related activities children associate language and meaning.
Treatment of cross curricular themes 
This Project incorporates contents aimed at guaranteeing the acquiring of an awareness of social belonging and the development of a person’s moral and civic dimensions. These contents are established around spheres of coexistence based on the Universal Declaration of Human Rights and the Spanish Constitution, which form the frame of reference for common values in our cultural milieu. 
In order that during the learning process students internalize in a responsible and autonomous manner a respect for the norms of coexistence and mutual respect, an educational development is proposed that includes, as well as the curricular contents, those contents that have a direct bearing on the processes of socialisation or integration in a democratic society. In this sense, the materials take into consideration the following areas of contents for a values-based education:
· To achieve peaceful coexistence, the methodology fosters a learning environment in the classroom in which relationships between one’s peers as well as with adults are made possible, based on mutual respect and personal responsibility to be able to put into practice conduct that contributes to achieving this end. Such is the educational foundation for future free and responsible citizens in a democratic and just society. Solidarity and peaceful coexistence among people are values that are encompassed in this sphere. 
· To be able to overcome the use of violence in human relationships, a careful treatment of language is used. Communication makes up a privileged medium for experimenting within the school environment, where relationships and communication are based on personal and collective enrichment emanating from different points of view, and on arriving at consensus when the situation so requires through the recognition of shared values between the participants.
· To guarantee respect for the natural environment and life on our planet, which includes, consequently, respect for all forms of life, a treatment of awareness of natural space is offered that develops respectful attitudes based on the understanding of the importance that its care has in the conserving of life on Earth. Underlining the concept that human beings make up a part of those species that inhabit it, respect for life on the planet is equal to respect for our own lives.
· To achieve an appreciation of and interest for cultural patrimony, understood as the common roots of humanity that have to be used, enjoyed and respected with a sense of shared responsibility, cultural and artistic expressions from them are incorporated, with the objective of their being analysed and interpreted critically as a part of our shared history. This educational sphere is directed, as well, with a clearly-defined intention towards the development of sensitivity and aesthetic sense. 
· To avoid the risks in travelling around inherent to our present way of life, road safety education is developed from controlled experiences in which students understand the consequences of actions that are outside human control. Education in risk prevention includes the preparation needed in situations where appliances, machines or vehicles are used that can have unexpected and undesired effects; this preparation includes the knowledge of norms that regulate the use of public spaces, especially where motor vehicles circulate. 
· To gain an adequate sense of self-esteem, which is associated, normally, with a positive integration into groups, the educational material has to consider initial expressions of conduct as being provisional and changeable. Starting from human references that are present in the social milieu, the aim is to make the student have a plan for him/herself and, through self-regulated strategies of conduct, develop his/her emotional intelligence. 
· To promote respectful attitudes based on values related to the consideration for human dignity, the orientation that is followed encourages and revolves around a human concept that is non-discriminatory in any of its possible social, sexual or capacity-based expressions, and favours equal opportunity. 
· As a consequence of the values emanating from the recognition of human dignity, the integration of those values that are inherent to multiculturalism are included in a cross curricular way, with the intention of managing conflicts that, inevitably, mean for either person the birth of a concept of equality that overcomes differences. Tolerance and respect for personal and cultural differences are found between the pillars of this section. The school can be an especially sensitive social space, where the whole school community makes an effort to bring about the formation and interpretation of these differences in order to respond to the values of equality that are defended in our social environment social.
· To achieve an educational use of leisure time, alternatives are integrated to carry out activities for enjoying nature and cultural patrimony. Also reading is stimulated as a possibility that opens the doors to new knowledge and expectations, and new technologies are presented that serve as means for putting at one’s reach possibilities for personal enrichment. All of these measures are added to the promotion of healthy consumer habits and the integration of initiatives that the surrounding institutions can offer for free time use.
Attention to diversity

In the present educational context, attention to diversity means a personalised development of the education that each student needs. The reality of present-day society in which different languages and cultures coexist, insists on the necessity to give students an education that guarantees their comprehensive training for the development of their personality, establishing opportune compensatory means that each one of the students requires in relation to their individual educational needs, associated with their personal capacities or other types of social, cultural, ethnic, linguistic or health needs, or because of having a significant curricular gap. 
To educate today means to pay attention to students in a personal, individual, differentiated way. This is to say that satisfying their particular requirements, giving an opportune response to their special needs and characteristics, and adopting, when necessary, a degree of attention to diversity that guarantee that all students receive specific support measures during their basic compulsory education. 
This Project has been designed and prepared with the intention of responding to some of the needs that can arise in the classroom and of allowing the teacher to adapt the students’ work in a manner that he/she considers most suitable.
It is useful to analyse three significant elements:
· The role of the teacher, responsible for educational organisation and planning, who has to assure that these respond to the criteria of respect and compensation so as to reach acceptable results for everybody. 
· Students’ diversity, which requires careful examination of differences before attempting any classification.
· The educational process itself, which determines a specific implementation that therefore determines the corresponding performance.

In this Project, the treatment of attention to diversity emanates out of the premise that it is the educational institution, and particularly the teacher, who is the one in charge of the necessary adjustments to be made to the educational programme. He/she is the key figure in the development of remedial education, because he/she knows the students best, knows their deficiencies, detects their needs and can determine the process that should be followed with each of them.
For this reason, this Project allows the necessary flexibility for the educational intervention of the teaching staff to accommodate it to the reality of the classroom and to each one of the students, and offers organised resources to deliver effectively an adjustment of the development of the contents and the adaptation of the students to a different pace. 
Regarding students, one has to take into account the diversity that the classroom offers. This ample range of possibilities has to be considered from two fundamental perspectives: diversity can be personal, familial, cultural, socioeconomic, ethnic or religious, and the school’s course of action should guarantee the right of all the students to be educated. In this sense, the teaching material that forms this Project: 


· Bring the content close to the most common diversities in our social environment. One of the subjects of interest is the bringing together of different cultures and social realities with an open and enriching attitude for students. 

· Propose a working methodology through a sequential process that, emanating out of observation, stimulates the analysis of reality, before proceeding to study it, to take into account the diversity of the classroom in the treatment of curricular content.

BASIC COMPETENCES

In recent years, several EU countries, including Spain, have worked together with the goal of identifying basic and key learning principles.

The EU defines the term basic or key competence as “a combination of skills, knowledge and attitudes which are adequate to the context. Basic competences are those which everyone needs for personal performance and development, as well as for active citizenship, social inclusion and employment.”

The Spanish curriculum, adapted to the specific circumstances and characteristics of our educational system, identifies and includes eight basic competences: 

1. Competence in linguistic communication.
2. Mathematical competence.
3. Competence in knowledge and interaction with the physical world.
4. Processing information and digital competence.
5. Social competence and citizenship.
6. Cultural and artistic competence.
7. Competence in learning how to learn.
8. Competence in autonomy and personal initiative.
The aim of incorporating these competences into the educational curriculum is to focus learning. As a result, students integrate such learning, relate different types of contents, use learning effectively when necessary, and apply it in different situations and contexts. 

The basic competences are not considered minimum common learning. In fact, there are wider learning proposals which should focus instruction on identifying essential contents and assessment criteria. 

The basic competences do not replace the elements presently included in the curriculum: area or subject objectives, contents and assessment criteria. However, they complement these elements by proposing an integrative focus oriented toward the application of acquired learning. 

Based on this objective, it can be inferred that the competences are not mastered through a unique curriculum area or subject. Each of the areas contributes to the development of different competences and, in turn, each of the basic competences is achieved as a result of working in several areas and subjects. 

The selection of different types of contents –concepts, procedures and attitudes– should ensure the presence of the contents directly related to the acquisition of the basic competences, or with certain aspects of such competences, but should not be limited to them. At the same time, the selection should include other contents that allow achieving each and every one of the area or subject objectives. 

The assessment criteria should serve as the main reference to identify the developmental level of the abilities included in the area or subject matter, as well as the acquisition level of the basic competences. 

Measuring competences is a good indicator of the quality of the education system. In these terms, the Ley Orgánica de Educación 2/2006, of May 3 establishes that at the end of the second cycle of Primary Education and at the end of the second course of Mandatory Secondary Education, all the public funded schools will perform a diagnostic assessment of the basic competences reached by the student body. It also establishes that the educational administration will be responsible for such assessment, which will be aimed at training and orientation for schools and at informing families and the educational community as a whole. 

Basic competences and subcompetences

Previously we have indicated which are the basic competences that make up our educational system, competences that by their own formulation are, inevitably, quite generic. If we want them to serve as a reference for educational activity and to demonstrate the real competence achieved by the student (in evaluation, for example), we have to clarify them far more, breaking them down, always in relation with other elements from the curriculum. In what we call subcompetences, which are not intended to be more than types of operating statements that are the consequence of the integrated analysis of the curriculum in order to achieve some functional learning, expressed in a fashion that allows for their identification by way of different educational agents. 
In this area and in the fifth grade, these subcompetences and the units in which they function are as follows:

	BASIC COMPETENCES / SUBCOMPETENCES
	UNITS

	Competence in linguistic communication
	1, 2, 3, 4, 5, 6, 7, 8, 9,

10, 11, 12, 13, 14, 15, 16

	Communicate, verbally and in writing, simple messages.
	1, 3, 5, 6, 8, 9, 10, 11, 12, 13, 14, 15, 16

	Speak, listen and, in general, participate in dialogue and debate in an organised and clear manner. 
	2, 4, 7, 8

	Communicate thoughts, emotions, life experiences, opinions, ideas, and ethical and critical judgements in a coherent way. 
	1, 2, 4, 6, 7, 8

	Use specific vocabulary from each area as an instrument for language enrichment. 
	1, 2, 3, 4, 5, 6, 7, 8, 9,

10, 11, 12, 13, 14, 15, 16

	Use language as a tool for peaceful resolution of conflicts, eliminating derogatory words and sexist and discriminatory expressions. 
	3

	Find information in different media (printed and computerised) using collected data to do projects related to different areas. 
	1, 5, 7, 9, 15

	Process information from oral and written sources.
	1, 13, 15, 16

	Communicate at a progressive competence level in a foreign language.
	1, 2, 3, 4, 5, 6, 7, 8, 9,

10, 11, 12, 13, 14, 15, 16

	Mathematic competence
	1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13

	Express mathematical information, data and discussions clearly and precisely. 
	2, 4, 10, 11

	Identify and organise objects according to particular spatial criteria. 
	1

	Manage basic mathematical elements, such as different types of numbers, measurements, symbols, geometrical elements, etc. in real situations and in simulations of daily life. 
	1, 2, 3, 4, 10

	Apply reasoning strategies to solve problems and to obtain information.
	5, 6, 7, 8, 9, 10

	Select strategies to solve problems given the available information. 
	5, 7, 11

	Follow argument reasoning by identifying main ideas and judging the logic and validity of the arguments, as well as the acquired information. 
	6, 8, 9, 11, 12, 13

	Interpret information from different types of graphs and simple numerical word problems of daily life. 
	1, 3, 4, 10, 12

	Competencia in knowledge and interaction with the physical world
	1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14

	Adequately perceive the physical space where life and human activity develop, both at a large scale and in the immediate surroundings. 
	1, 3, 4, 6, 9

	Explain the influence that the presence of humans has on the physical world, including settlements, activities and modifications made to landscapes. 
	3, 4, 9, 13, 14

	Recognise the importance of the fact that all human beings benefit from progress and that progress should preserve natural resources and diversity.
	5, 6, 8, 9

	Demonstrate critical thinking in the observation of reality, the analysis of informational and advertising messages, and the adoption of responsible consumer habits in daily life. 
	14

	Use knowledge of the human body, nature and human interaction with nature to discuss consequences of different life styles, and to adopt a healthy mental and physical life style in a beneficial social and natural environment.
	1, 5, 6, 7, 8

	Apply autonomous healthy habits related to self care (nutrition, exercise, sleep…).
	2

	Take into account the double dimension of health, individual and collective, and demonstrate responsible behaviour and respect towards self and others.
	1

	Identify question and problems, and make decisions about the physical world.
	3, 5, 7, 8


	Identify relevant problems; perform direct and indirect observations, taking into account a theoretical frame of interpretation; ask questions; locate, obtain, analyse and represent quantitative and qualitative information; predict and identify available knowledge to answer scientific questions and communicate conclusions in different contexts.
	2, 10, 11

	Distinguish and evaluate scientific knowledge about other forms of learning, and use ethical criteria emerging from scientific and technological development. 
	12

	Processing information and digital competence
	1, 8, 10, 11, 12, 13, 14, 15, 16

	Find, select, register and analyse information using the techniques and strategies most appropriate based on the source that contains it (oral, written, audiovisual, digital or mutlimedia). 
	12, 13, 14, 15, 16

	Organise, relate, analyse and synthesise information in order to understand its meaning and integrate it in outlines based on prior knowledge. 
	 1, 8, 10, 11, 12, 13, 15, 16

	Use information and communication technologies to generate and transmit information taking into account the
	14

	Social competence and citizenship
	2, 3, 7, 8, 15, 16

	Be aware of social values, assess and reconstruct these values in an affective and rational way in order to progressively create a system of values and behave accordingly when facing a conflict and making decisions. 
	2, 3, 7

	Participate actively and responsibly in group learning activities, respecting the group’s operating rules. 
	3, 15, 16

	Understand the features of current societies, their growing diversity and evolutionary nature, as well as the contribution that different cultures have brought human progress. 
	15

	Show respect for values that consolidate States and democratic societies, their foundations, organisational systems and operation.
	8


	Cultural and artistic competence 
	15, 16

	Develop an open and critical attitude that respects diversity of artistic expressions, as well as sensitivity and aesthetic sense, in order to understand, value and enjoy artistic expression. 
	15, 16

	Know the main techniques, resources and conventions of different artistic languages, as well as the most significant works and expressions of our cultural heritage. 
	16

	Identify the relation between artistic expressions and society, the mentality and technical possibilities of the time when these were created or with the person or community that creates them. 
	16

	Competencia in ‘learning to learn’
	1, 2, 4, 5, 6, 7, 9, 10, 11, 12, 14, 15, 16

	Assess what is known and what needs to be learned, as well as the skills that are involved in learning, by directing these skills to satisfy personal objectives. 
	1

	Use the help of different strategies and techniques: study skills, observation and systematic recording of facts and relationships, group work and projects, problem solving, efficient planning and organising of activities and time, knowledge about different resources and sources for collecting, selecting and processing information, including technological resources to obtain maximum and personalised performance. 
	1, 12, 14

	Develop the habit of asking questions, identifying and managing the array of possible answers for similar situations by using different strategies and methodologies. 
	2, 5, 6, 9, 10, 11, 14

	Develop skills to obtain information and assimilate it as personal knowledge, making relationships and integrating the new information with prior knowledge and personal experience. 
	4, 5, 6, 7, 9, 10, 13, 14, 15, 16

	Apply new knowledge and skills in similar situations and in different contexts.
	4, 9

	Competence in autonomy and personal initiative.
	11

	Analise possibilities and limitations, know the stages of development of a project, plan, make decisions and assume risks. 
	11


EVALUATION

The evaluation is an instrument that serves the process of teaching-learning and forms part of the classroom’s daily activity, yet with its own particular identity. Its end purpose is to guide the regulation of teaching processes in relation to their adaptation to students’ learning processes. 

Continuous evaluation considers the progress of students within the set of different areas that are under the teachers’ own competency, in accordance with developed objectives and contents and in light of the evaluation criteria established in the curricular programme. These evaluation criteria propose for each content area a series of guidelines that teachers need to adapt to, in each one of the three cycles that make up Primary Education, in order to decide upon students’ promotion. 
There exist, as well, other elements throughout the teaching process that are helpful to have present because of their prominent importance in the final results. Firstly, analyse and specify the characteristics of the context in which the teaching processes takes place. This evaluation allows one to:

· Assess students’ attributes and detect their different weaknesses (personal, social and familiar).
· Check into the characteristics of the family and socioeducational environment that can help determine, in some ways, the content of the curricular programme.

· Verify the teaching-learning processes with the purpose of evaluating their adaptation to the circumstances discovered in the assessment. 
Secondly, the evaluation of basic competences has a process-like character, providing the teacher a valuable resource with which to determine the competence framework that is developed in the educational units (competences, evaluation criteria and activities linked to these two curricular elements.).
The evaluation allows one to detect weaknesses and needs, and guides the precise teaching, reinforcement and extension processes in each case. The measures taken for helping and giving attention to diversity should be the consequence of adequate student evaluation which then determines their specific needs. The programme’s evaluation criteria are a first step towards designing the appropriate response in each case; more detail is offered through the student’s competence analysis. 
Nevertheless, in the same way that satisfying concrete needs holds great importance, it’s advisable as well not to uproot the evaluation of the standard teaching process and provide this with a set of evaluation resources that can be used as a reference. In this sense, a number of specific proposals are integrated within the educational materials. 
At the end of the cycle, the tutor, taking into consideration the reports from the rest of the group’s teachers, will decide on students promotions to the next cycle. 

The evaluation of the educational process
Together with students’ learning evaluation, which has a continuous, global nature, and while paying attention to the areas that make up the curriculum, teachers have to evaluate, as well, teaching processes and their own teaching practice in relation with achieving the educational objectives of the curriculum. It’s equally necessary to carry out an evaluation of the educational institution’s curricular project and the teachers programme, as well as curriculum development in relation to its adaptation to the educational needs of the institution and the students’ specific characteristics.

Evaluation of competences 
In the following charts the different subcompetences are shown, within each of the basic competences, that have been broken down into the various components that integrate this area in this course, in order to be able to evaluate them into the three trimester evaluations, as well as final evaluations (ordinary and, if appropriate, extraordinary). In this way there is a global vision of what the student is learning or what he/she has not yet achieved.  
For their record we advise the following qualitative scale, ordered from lower to higher: 1: low level achieved; 2: normal level achieved; 3: adequate level achieved; 4: high level achieved; 5: excellent level achieved.

	COMPETENCES / SUBCOMPETENCES

	TRIMESTER EVALUATIONS

	FINAL EVALUATION

	
	1st
	2 nd
	3 rd
	

	Competence in linguistic communication
	
	
	
	

	Communicate, verbally and in writing, simple messages.
	
	
	
	

	Speak, listen and, in general, participate in dialogue and debate in an organised and clear manner. 
	
	
	
	

	Communicate thoughts, emotions, life experiences, opinions, ideas, and ethical and critical judgements in a coherent way. 
	
	
	
	

	Use specific vocabulary from each area as an instrument for language enrichment. 
	
	
	
	

	Use language as a tool for peaceful resolution of conflicts, eliminating derogatory words and sexist and discriminatory expressions. 
	
	
	
	

	Find information in different media (printed and computerised) using collected data to do projects related to different areas. 
	
	
	
	

	Process information from oral and written sources.
	
	
	
	

	Communicate at a progressive competence level in a foreign language.
	
	
	
	

	GLOBAL
	
	
	
	

	Mathematic competence
	
	
	
	

	Express mathematical information, data and discussions clearly and precisely. 
	
	
	
	

	Identify and organise objects according to particular spatial criteria. 
	
	
	
	

	Manage basic mathematical elements, such as different types of numbers, measurements, symbols, geometrical elements, etc. in real situations and in simulations of daily life. 
	
	
	
	

	Apply reasoning strategies to solve problems and to obtain information.
	
	
	
	

	Select strategies to solve problems given the available information. 
	
	
	
	

	Follow argument reasoning by identifying main ideas and judging the logic and validity of the arguments, as well as the acquired information. 
	
	
	
	

	Interpret information from different types of graphs and simple numerical word problems of daily life. 
	
	
	
	

	GLOBAL
	
	
	
	

	Competencia in knowledge and interaction with the physical world
	
	
	
	

	Adequately perceive the physical space where life and human activity develop, both at a large scale and in the immediate surroundings. 
	
	
	
	

	Explain the influence that the presence of humans has on the physical world, including settlements, activities and modifications made to landscapes. 
	
	
	
	

	Recognise the importance of the fact that all human beings benefit from progress and that progress should preserve natural resources and diversity.
	
	
	
	

	Demonstrate critical thinking in the observation of reality, the analysis of informational and advertising messages, and the adoption of responsible consumer habits in daily life. 
	
	
	
	

	Use knowledge of the human body, nature and human interaction with nature to discuss consequences of different life styles, and to adopt a healthy mental and physical life style in a beneficial social and natural environment.
	
	
	
	

	Apply autonomous healthy habits related to self care (nutrition, exercise, sleep…).
	
	
	
	

	Take into account the double dimension of health, individual and collective, and demonstrate responsible behaviour and respect towards self and others.
	
	
	
	

	Identify question and problems, and make decisions about the physical world.
	
	
	
	

	Identify relevant problems; perform direct and indirect observations, taking into account a theoretical frame of interpretation; ask questions; locate, obtain, analyse and represent quantitative and qualitative information; predict and identify available knowledge to answer scientific questions and communicate conclusions in different contexts..
	
	
	
	


	Distinguish and evaluate scientific knowledge about other forms of learning, and use ethical criteria emerging from scientific and technological development. 
	
	
	
	

	GLOBAL
	
	
	
	

	Processing information and digital competence
	
	
	
	

	Find, select, register and analyse information using the techniques and strategies most appropriate based on the source that contains it (oral, written, audiovisual, digital or mutlimedia). 
	
	
	
	

	Organise, relate, analyse and synthesise information in order to understand its meaning and integrate it in outlines based on prior knowledge. 
	
	
	
	

	Use information and communication technologies to generate and transmit information taking into account the
	
	
	
	

	GLOBAL
	
	
	
	

	Social competence and citizenship
	
	
	
	

	Be aware of social values, assess and reconstruct these values in an affective and rational way in order to progressively create a system of values and behave accordingly when facing a conflict and making decisions. 
	
	
	
	

	Participate actively and responsibly in group learning activities, respecting the group’s operating rules. 
	
	
	
	

	Understand the features of current societies, their growing diversity and evolutionary nature, as well as the contribution that different cultures have brought human progress. 
	
	
	
	

	Show respect for values that consolidate States and democratic societies, their foundations, organisational systems and operation.
	
	
	
	

	GLOBAL
	
	
	
	

	Cultural and artistic competence 
	
	
	
	

	Develop an open and critical attitude that respects diversity of artistic expressions, as well as sensitivity and aesthetic sense, in order to understand, value and enjoy artistic expression. 
	
	
	
	

	Know the main techniques, resources and conventions of different artistic languages, as well as the most significant works and expressions of our cultural heritage. 
	
	
	
	


	Identify the relation between artistic expressions and society, the mentality and technical possibilities of the time when these were created or with the person or community that creates them. 
	
	
	
	

	GLOBAL
	
	
	
	

	Competencia in ‘learning to learn’
	
	
	
	

	Assess what is known and what needs to be learned, as well as the skills that are involved in learning, by directing these skills to satisfy personal objectives. 
	
	
	
	

	Use the help of different strategies and techniques: study skills, observation and systematic recording of facts and relationships, group work and projects, problem solving, efficient planning and organising of activities and time, knowledge about different resources and sources for collecting, selecting and processing information, including technological resources to obtain maximum and personalised performance. 
	
	
	
	

	Develop the habit of asking questions, identifying and managing the array of possible answers for similar situations by using different strategies and methodologies. 
	
	
	
	

	Develop skills to obtain information and assimilate it as personal knowledge, making relationships and integrating the new information with prior knowledge and personal experience. 
	
	
	
	

	Apply new knowledge and skills in similar situations and in different contexts.
	
	
	
	

	GLOBAL
	
	
	
	

	Competence in autonomy and personal initiative.
	
	
	
	

	Analise possibilities and limitations, know the stages of development of a project, plan, make decisions and assume risks. 
	
	
	
	

	GLOBAL
	
	
	
	


MATERIALS THAT MAKE UP THE Project Look and Think of Social and Natural Sciences 

This Project is a collection of teaching materials conceived as ‘helping tools’ for the development of the teaching-learning process. Some of them are allocated for students and others, for teachers.
Students’ materials

Student’s Book
The fifth grade is comprised of 16 teaching units as well as Reviews and Projects (at the end of units 5, 11 and 16). In all units, the book maintains the same structure:

· Presentation of the unit

· This section has as its objective arousing the curiosity of the student in respect to the unit’s contents and previews the most important vocabulary that is going to appear later. Likewise, it allows the teacher a means for detecting the students’ prior knowledge.

· The activities preview the vocabulary with which they are going to work and have as their objective the observation and analysis of the image (this can be used by the teacher to touch upon contents and evaluate prior knowledge).
· Development 
· The most important contents appear prominently surrounded by a band of colour and the activities help to think about, understand and amplify the content.

· The CD symbol, that appears together with these highlighted contents and linked to certain activities (tests), indicate that the teacher can make use of complementary resources in this format. 

· Also, in the margins of the pages there are contents that amplify some of the core elements of the unit.

· Revise and organise
· A conceptual diagram of the unit that can be projected and activities related to the information provided by this chart.
· Final activities 
· In this section a variety of proposals are offered that are directed at focusing on knowledge that students have acquired throughout the unit. 

· Review and Projects
· For finishing each trimester and to review all that has been learned in it. 

Activities exercise book
Organised using the same unit structure as the Student’s Book (16 units), it proposes in four pages for each of the units new and varied activities that complement the students’ learning, and in which the visual information gains a special importance.

TEACHER’S MATERIALS 

Teacher’s book

The Teacher’s book is very helpful for the teacher’s classroom work. It includes the following sections:
· Legal framework.
· List of materials of the project Look and Think.
· Explanation of the methodology applied in Social and Natural Sciences.
· Ideas bank. This section presents all the work suggestions that should be repeated systematically in the classroom. It is divided into sections in which the teacher will find numerous activities appropriate for each phase of the teaching-learning process: activities to work on new vocabulary with flashcards, The Story, the image at the start of each unit of the Pupil’s book, audio, etc.
· Didactic units. These include the didactic resources necessary to work on each unit of the Pupil’s book:
· Programme and the basic competences developed in the unit.

· Vocabulary and language structures.

· List of flashcards and concept cards. 
· The organisation of the contents and suggested use of the teaching materials.
· List of materials, from the project and others provided by the teacher, necessary for some activities.
· Numerous suggestions and recommendations to apply in the classroom. 

· References to Ideas bank in distinct moments of the teaching-learning process.

· Reproduction of murals along with fun suggestions to work on in the classroom.
Teacher’s CD

The teacher’s CD provides numerous printable and presentable Resources, a Test generator, which gives the teacher the ability to prepare tests at two different levels of difficulty; and access to our Website, where any updates related to the Programme and Content can be downloaded, according to the different autonomous communities.

RESOURCES

Upon choosing this option, the application displays all the multimedia resources and printouts associated with the unit, a content section or a trimester.

Multimedia Resources

Under this option, a wide array of resources designed to go with a presentation or to work with the class by projecting it on a digital slide projector or chalkboard is included. The order of appearance of these resources corresponds with the development sequence of the unit which should be followed in the classroom.

This section includes:

· Motivation activities. This part of the 5th grade course presents the following sections: 

· Opening picture. This involves something unusual related to the theme of the unit in the form of an image that can be projected in the classroom associated with a brief written text and an audio, in order to discover students’ prior knowledge. 

· Audios. With the objective of students develop comprehension and oral expression skills, audios are provided which are referred to in the Student’s Book (the proposed activities for the audios are described in the Teacher’s Book).  
· Image bank. This section contains various types of images.  
· Animations. These are considered useful to facilitate the understanding of a phenomenon, an event or an experiment that requires movement. 

· Presentations. In the form of a conceptual diagram of the unit’s contents, including images.  

PRINTOUTS 

In this section can be found resources that are usually provided on paper: 

· Think about it! (Piénsatelo). A proposed activity based on reflection, observation, analysis and arriving at conclusions. 
· Flashcards. Vocabulary that includes the possibility of being projected in the classroom that will allow the carrying out of various collective activities.
· Worksheets (hojas de trabajo). In this section are found materials of a very different nature (with answers) that can be printed, in the form of reinforcement (revision) and extension activities for the unit.  
· Tests. Evaluations available in pdf and Word format. Two tests are proposed (Test A and B) with two levels of difficulty per unit. 
· Blank maps (Mapas mudos).
· Teacher’s Book in Spanish. This involves a pdf file of the unit from the Teacher’s Book translated into Spanish, giving the didactic development of the unit through the methodological integration of the different materials used. 
TEST GENERATOR
With this tool, the teacher can create tests with two levels of difficulty. The tests proposed by Oxford Education can be used, modified or newly created, either randomly by selecting random generation criteria of your choice, or manually by filtering the questions according to assessment criteria or content.

PROGRAMMES

By selecting the autonomous community, the applicable Programme adapted to Sciences will be downloaded from the Oxford Education server. Our website is continuously updated with all the latest publications from each education Administration. If it is not presently accessible, it means that the corresponding Decree has not been published or because an internet connection is not available.

The programmes will be provided in different official languages: Galician, Valencian, Catalan, etc.

AUTONOMOUS COMMUNITIES: CONTENTS

This section will facilitate access to a website where we will update and provide all specific content requested by the different autonomous communities.

CLASSROOM MATERIAL
Posters

In the posters the principal contents of the course are presented in a way that can be dealt with through images.  
FIFTH GRADE PROGRAMME
(THIRD CYCLE)

FIFTH GRADE UNIT PROGRAMMES 

Below, the programme for each one of the 16 teaching units is completely developed in which the contents for this first grade has been organised and sequenced. Their corresponding teaching objectives, contents, evaluation criteria and basic competences associated with evaluation criteria and activities have been indicated in each one of them.
PROVISIONAL DISTRIBUTION OF CONTENTS

The provisional distribution initially anticipated for the development of the 16 units in which the grade has been organised (this is an area with 5 hours of class per week in this grade), in accordance with teaching materials used and the academic load assigned, is the following:

First evaluation: units 1 to 6
Second evaluation: units 7 to 11
Third evaluation: units 12 to 16

OBJECTIVES

1. Define the universe and each of the elements that make it up (stars, galaxies, planets…).

2. Characterise the planets in the solar system.

3. Explain the consequences of the Earth’s rotation.

4. Relate the Earth’s revolution to the seasons.

5. Identify the phases of the Moon in pictures and photographs.

6. Identify an eclipse and differentiate a solar from a lunar eclipse.

7. Identify the negative effects of solar radiation on human health.

CONTENTS

· The universe and its components.

· The solar system.

· Characteristics of the planets in the solar system.

· Identification of the celestial bodies that form the solar system.

· Movements of the Earth: rotation and revolution.

· The Moon: the Earth’s satellite.
· The phases of the Moon.

· Analysis of simple diagrams of solar and lunar eclipses.

· Value of the importance of protecting oneself against harmful solar radiation.
ASSESSMENT CRITERIA

1. Name the elements that make up the universe.

2. Differentiate between the different types of galaxies.

3. Describe some of the characteristics of the planets in the solar system.

4. Order the planets in the solar system according to their proximity to the Sun as well as their size.

5. Interpret diagrams about the Earth’s rotational movement and revolution.

6. Associate each of the Earth’s movements with its consequences (revolution: the seasons; rotation: days and nights).

7. Recognise the phases of the Moon in photographs and diagrams.

8. Create diagrams of solar and lunar eclipses.

9. Be interested in learning ways to protect oneself against harmful solar radiation.

BASIC COMPETENCES / ASSESSMENT CRITERIA / ACTIVITIES
	BASIC COMPETENCES / SUBCOMPETENCES
	ASSESSMENT CRITERIA
	ACTIVITIES

	Competence in linguistic communication (*)

	Communicate simple messages verbally and in writing.
	1, 2
	p. 9: A1, A2 / p. 11: A1 / 

p. 13: A1 / p. 15: A1

	Express thoughts, emotions, experiences, opinions, ideas, and critical and ethical judgement in a coherent way.
	9
	p. 6: A1, A2

	Use the specific vocabulary of each area as a means for enriching the language.
	1, 2
	p. 9: A1 / p. 11: A2 / p. 16: A1

	Find information in different media (printed and computerised) using collected data to do projects related to different areas.
	2
	p. 9: A1 / p. 13: A1

	Process information from oral and written sources.
	1, 2, 3, 4, 5, 6, 7
	p. 9: A1, A2 / 

p. 11: A1, A2, A3, A4 / 

p. 13: A1, A2 / p. 15: A1, A2

	Mathematical competence

	Identify and organise objects according to particular spatial criteria.
	5, 6
	p. 11: A1, A2

	Manage basic mathematical elements, such as different types of numbers, measurements, symbols, geometrical elements, etc., in real situations and simulations from daily life.
	6, 7, 8
	P: 13: A1 / p. 15: A1 / p. 16:

A1 / p. 17: A3

	Interpret information contained in different types of graphs and charts,

and simple numerical word problems from daily life.
	5, 6, 7
	p. 13: A1, A2 / p. 15: A1, A2 /

p. 17: A2


	Competence in knowledge and interaction with the physical world

	Adequately perceive the physical space in which life and human activity develop, both at a large scale and in the immediate surroundings.
	7
	p. 9: A1, A2 / p.15: A1, A2 /

p. 16: A1 / p. 17: A3

	Use knowledge of the human body, nature and human interaction with nature to discuss the consequences of different life styles, and to adopt a healthy mental and physical life style in a beneficial social and natural environment.
	9
	p. 6: A1, A2

	Take into account the dual nature of health, both individual and collective, and demonstrate responsible behaviour and respect towards oneself and others.
	9
	p. 6: A1, A2

	Processing information and digital competence

	Organise, relate, analyse and synthesise information to be able to understand it and integrate it into pre-existing frameworks of knowledge.
	1, 2, 3, 5, 6, 7
	p. 16: A1 / p. 17: A3

	Competence in leraning how to learn

	Assess what is known and what needs to be learned, and the skills involved in the learning process, by directing these skills so as to satisfy personal objectives.
	5, 6
	p. 16: A2 / p. 17: A1, A2, A3

	Use the help of different strategies and techniques: study skills, observation and systematic recording of facts and relationships, group work and projects, problem solving, efficient planning and organising of activities and time, knowledge about different resources and sources for collecting, selecting and processing information, including technological resources to obtain maximum and personalised performance.
	5, 6, 7
	p. 16: A1, A2 / 
p.17: A1, A2, A3


A: Activity

*All the subcompetences detailed in this section are developed using English as the common language, which will allow pupils to communicate in a progressive level of competence in a foreign language.
_ The phases of the Moon.

_ Analysis of simple diagrams of solar and lunar eclipses.

_ Value of the importance of protecting oneself against harmful solar radiation.
OBJECTIVES

1. Distinguish the basic layers of the Earth: atmosphere, hydrosphere and geosphere.

2. Identify the atmosphere and its layers: troposphere, stratosphere and ionosphere.

3. Recognise the layers of the geosphere (crust, mantle and nucleus) and the materials that form it (minerals and rocks).

4. Classify minerals according to their basic characteristics: hardness, brightness, colour…

5. Differentiate rocks according to their origin: volcanic, sedimentary, metamorphic…

6. Identify the phenomena caused by accumulated energy inside the Earth: volcanoes, earthquakes…

7. Recognise the importance of water for life, its use and ways it can be polluted.

8. Recognise the Earth’s basic representational forms (maps, globes) and the meridian and parallel systems.

CONTENTS

· Parts of the Earth: atmosphere, geosphere and hydrosphere. Definition.

· Components and layers of the atmosphere.

· Materials and layers of the geosphere. Properties of minerals. Types of rocks according to their origin.

· Phenomena produced by the energy inside the Earth.

· Minerals and their basic characteristics.

· Identification and representation of each layer of the atmosphere and their characteristics (troposphere, stratosphere, ionosphere).

· Identification and representation of the layers of the geosphere (crust, mantle and nucleus).

· Classification of different kinds of rocks according to their origin (volcanic, sedimentary, metamorphic).

· Recognition and representation of a volcano and its basic parts.

· Value of water for life and knowledge of its adequate and inadequate uses.

· Representation of the Earth in different forms.

· Recognition of the basic imaginary lines of the Earth (Equator, meridians and parallels).
ASSESSMENT CRITERIA

1. Enumerate the different layers that form the Earth: atmosphere, hydrosphere, geosphere.

2. Explain what the atmosphere is and differentiate each one of its layers: troposphere, ionosphere and stratosphere.

3. Characterise the geosphere, defining each one of its layers and materials.

4. Identify and describe the characteristics of some minerals (diamond: hardness, brightness…).

5. Classify the different types of rocks according to their origin: volcanic, sedimentary and metamorphic.

6. Characterise some phenomena that accumulated energy causes inside the Earth and know the most important parts of these phenomena (volcano: crater, vent…).

7. Value the importance of water for life.

8. Describe the differences between globes and maps.

9. Identify the basic imaginary lines on the Earth found on a globe or map.

BASIC COMPETENCES / ASSESSMENT CRITERIA / ACTIVITIES
	BASIC COMPETENCES / SUBCOMPETENCES
	ASSESSMENT CRITERIA
	ACTIVITIES

	Competence in linguistic communication (*)

	Speak, listen and, in general, participate in dialogue and debate in an organised and clear manner.
	8
	p. 18: A1, A2, A3, A4

	Communicate thoughts, emotions, life experiences, opinions, ideas, and ethical and critical judgements in a coherent way.
	7, 8
	p. 18: A1, A2, A3, A4 /
p. 29: A3

	Use specific vocabulary from each area as an instrument for language enrichment.
	1, 2, 5, 6
	p. 21: A1 / p. 23: A3 / 
p. 25: A1 / p. 28: A1

	Mathematical competence

	Express mathematical information, data and discussions clearly and precisely.
	2, 3, 8
	p. 27: A1, A2 / p. 28: A1

	Manage basic mathematical elements, such as different types of numbers, measurements, symbols, geometrical elements, etc., in real situations and simulations from daily life.
	7
	p. 27: A1, A2, A3, A4

	Competence in knowledge and interaction with the physical world

	Apply autonomous healthy habits related to self care (nutrition, exercise, sleep …).
	7
	p. 25: A2, A3 / p. 28: A1

	Identify relevant problems; perform direct and indirect observations, taking into account a theoretical framework of interpretation; ask questions; locate, obtain, analyse and represent quantitative and qualitative information; predict and identify available knowledge to answer scientific questions and communicate conclusions in different contexts.
	6, 7
	p. 25: A1 / p. 28: A2 / 
p. 29: A3

	Social competence and citizenship

	Be aware of social values, assess and reconstruct these values in an affective and rational way in order to progressively create a system of values and behave accordingly when facing a conflict and making decisions.
	7
	p. 25: A1 / p. 28: A2 / 

p. 29: A3

	Competence in leraning how to learn

	Develop the habit of asking questions, identifying and managing the array of possible answers for similar situations by using different strategies and methodologies.
	4, 5
	p. 23: A1 / p. 28: A2


A: Activity

*All the subcompetences detailed in this section are developed using English as the common language, which will allow pupils to communicate in a progressive level of competence in a foreign language.

OBJECTIVES

1. Define atmospheric weather and climate.

2. Identify the basic elements of climate (temperature, precipitation, atmospheric pressure, wind) and the instruments with which these are measured.

3. List the elements that affect climate (altitude, relief, distance from bodies of water…).

4. Identify the main types of climate on the Earth (hot, temperate, cold) and their subtypes.

5. Recognise the different types of climate according to terrestrial zones: hot (equatorial, tropical, desert), temperate (oceanic, Mediterranean, continental) and cold (mountain, polar).

6. Identify the types of climate in Spain (oceanic, Mediterreanean continental, subtropical, mountain, Mediterranean).

7. Value the significance of climate change, its causes and the consequences of these changes.

8. Understand different natural disasters and the atmospheric phenomena that cause them (hurricanes, tornadoes, floods, fires…).

CONTENTS

· Weather and climate. Differentiation.

· Elements of climate (temperature, precipitation, wind and atmospheric pressure). Characterisation.

· Factors that affect climate.

· Climates of the Earth. Main climate zones (hot, temperate and cold) and types of climates. Features of each of them.

· Climates in Spain. Factors that affect them (latitude, distance from bodies of water and relief ).

· Climate change. Causes and consequences.

· Natural disasters.

· Recognition of the main climate zones in our planet (hot, temperate and cold).

· Identification and localising of the different types of climates (equatorial, mediterranean, polar …) that we can find in different places of the Earth.

· Identification and localising of the climates that we can find in the different parts of Spain (oceanic climate: Galicia…).

ASSESSMENT CRITERIA

1. Differentiate atmospheric weather and climate.

2. Classify the basic elements that affect climate (temperature, atmospheric pressure, wind…) and identify its measurement tools.

3. Distinguish climate variations according to certain elements (altitude, latitude, relief…).

4. Locate the great climatic zones of the Earth (hot, temperate and cold) and identify the characteristics of each.

5. Find the different zones of the Earth on a map according to the types of climates in them.

6. Interpret temperature and precipitation graphs from different types of climates.

7. Identify and locate the different types of climate we can find on the Iberian Peninsula.

8. Define climate change and what causes the greenhouse effect.

9. Identify the actions that can contribute to reducing climate change.

10. Explain why and how some natural disasters take place (hurricanes, floods, fires…) and their relation to atmospheric phenomena.

BASIC COMPETENCES / ASSESSMENT CRITERIA / ACTIVITIES
	BASIC COMPETENCES / SUBCOMPETENCES
	ASSESSMENT CRITERIA
	ACTIVITIES

	Competence in linguistic communication (*)

	Communicate, verbally and in writing, simple messages.
	1, 4
	p. 33: A1, A2 / p. 41: A3

	Use specific vocabulary from each area as an instrument for language enrichment.
	4
	p 35: A1 / p. 40: A1

	Use language as a tool for peaceful resolution of conflicts, eliminating derogatory words and sexist and discriminatory expressions.
	9
	p. 39: A2 / p. 41: A3

	Mathematical competence

	Manage basic mathematical elements, such as different types of numbers, measurements, symbols, geometrical elements, etc., in real situations and simulations from daily life.
	2
	p. 33: A4 / p. 40: A1, A2

	Interpret information from different types of graphs and simple numerical word problems of daily life.
	6
	p. 37: A1, A2 / p. 40: A1 /

p. 41: A3, A4

	Competence in knowledge and interaction with the physical world

	Adequately perceive the physical space where life and human activity develop, both at a large scale and in the immediate surroundings.
	3
	p. 33: A3 / p. 40: A1

	Explain the influence that the presence of humans has on the physical world, including settlements, activities and modifications made to landscapes.
	7
	p. 39: A1 / p. 40: A2 / p. 41: A5

	Identify questions and problems, and make decisions about the physical

world.
	7
	p. 39: A1 / p. 40: A2 / p. 41: A5

	Social competence and citizenship

	Be aware of social values, assess and reconstruct these values in an affective and rational way in order to progressively create a system of values and behave accordingly when facing a conflict and making decisions.
	9, 10
	p. 39: A2 / p. 40: A2

	Participate actively and responsibly in group learning activities, respecting the group’s operating rules.
	9, 10
	p. 35: A2 / p. 37: A1 / 

p. 30: A2


A: Activity

*All the subcompetences detailed in this section are developed using English as the common language, which will allow pupils to communicate in a progressive level of competence in a foreign language.

OBJECTIVES

1. Identify the different territories of Spain.

2. List and locate the different areas of relief in Spain.

3. Find the different rivers of the Iberian peninsula.

4. Recognise the elements that make up the diversity of landscapes in Spain.

5. Recognise the different types of landscapes (natural and humanized). 

6. List the reasons for landscape variety in Spain.

7. Identify the living things that inhabit the different landscapes in Spain.

8. Differentiate a plan from a map.

9. Interpret the scale and the different elements of a map.

CONTENTS

· Identification of the different Spanish territories.

· Relief areas in Spain: features of each of them.

· Rivers in Spain. Features. Classification according to the bodies of water they flow into.

· Diversity of landscapes in Spain. Relation to climate.

· Represention of space: plans and maps. Differences. 

· Explanation and localisation of the different types of landscapes in Spain.

· Identification of the living things that inhabit the different landscape types of the Iberian Peninsula. 

· Awareness of the importance of preserving landscapes and protected spaces. 

· Interpretiation of the scale in a map.

ASSESSMENT CRITERIA 

1. Locate the different Spanish territories on a map.

2. Identify and locate the different areas of relief in Spain, pointing out their most significant features.

3. Locate rivers in Spain according to the bodies of water they flow into and describe their characteristics. 

4. Explain the different elements that influence the natural landscape.

5. Describe the climatic factors that determine the vegetation of a natural landscape.

6. Classify the different landscapes of Spain according to their climate, pointing out the living things  that inhabit each of them.

7. Identify different types of humanized landscapes and explain their most significant features. 

8. Value the importance of protecting natural spaces and identify measures for their proper conservation.

9. Explain the differences between a plan and a map in a practical way.

10. Identify and interpret the different elements that appear on a map.

11. Calculate the distances between two points by interpreting the scale of a map.

BASIC COMPETENCES / ASSESSMENT CRITERIA / ACTIVITIES
	BASIC COMPETENCES / SUBCOMPETENCES
	ASSESSMENT CRITERIA
	ACTIVITIES

	Competence in linguistic communication (*)

	Speak, listen and, in general, participate in dialogue and debate in an organised and clear manner.
	8
	p. 46: A3

	Communicate thoughts, emotions, life experiences, opinions, ideas, and ethical and critical judgements in a coherent way.
	4, 5
	p. 46: A2

	Use specific vocabulary from each area as an instrument for language enrichment.
	2
	p. 46: A1 / p. 50: A1, A2

	Mathematical competence

	Express mathematical information, data and discussions clearly and precisely.
	10
	p. 46: A1

	Manage basic mathematical elements, such as different types of numbers, measurements, symbols, geometrical elements, etc., in real situations and simulations from daily life.
	11
	p. 52 / p. 54: A1, A3

	Interpret information from different types of graphs and simple numerical word problems of daily life.
	10, 11
	p. 50: A1

	Competence in knowledge and interaction with the physical world

	Adequately perceive the physical space where life and human activity develop, both at a large scale and in the immediate surroundings.
	6, 7
	p. 46: A1 / p. 48: A1

	Explain the influence that the presence of humans has on the physical world, including settlements, activities and modifications made to landscapes.
	7, 8
	p. 48: A1, A2

	Competence in lerning how to learn

	Develop skills to obtain information and assimilate it as personal knowledge, making relationships and integrating the new information with prior knowledge and personal experience.
	11
	p. 48: A3

	Apply new knowledge and skills in similar situations and in different contexts.
	10
	p. 46: A2 / p. 50: A1


A: Activity

*All the subcompetences detailed in this section are developed using English as the common language, which will allow pupils to communicate in a progressive level of competence in a foreign language.

OBJECTIVES

1. Identify the necessary conditions for the development of living things.

2. List the basic life processes of living things (interaction, nutrition and reproduction).

3. Name the different activities that human beings perform through the three basic life processes. 

4. Define what is a cell

5. Identify different types of cells.

6. Point out the different parts of a cell.

7. Distinguish between the parts of an animal cell and that of a plant cell. 

8. Identify the five kingdoms that comprise living things and their features.

9. Recognise the words from the unit and use them properly. 

CONTENTS

· Life on the Earth.

· Basic life processes of living things (interaction, nutrition and reproduction).

· Activities related to the basic life processes of human beings.

· The cell. Definition and typology. 

· Parts of a cell.

· Characterisation of the types of cells. Animal and vegetal cells. Differences.

· The five kingdoms. Features and examples. 

· Importance of preserving the Earth’s biodiversity. 

ASSESSMENT CRITERIA

1. Describe the necessary elements for life on Earth.

2. Explain the basic life processes in living things.

3. Relate human activities to basic life processes.

4. Describe the types of cells, providing examples of living things characteristic of each of them. 

5. Draw the different parts of a cell and link them to the functions they perform.

6. Differentiate the shapes and parts of an animal cell from those of a plant cell and draw them.

7. Identify the basic functions of a cell.

8. Explain how cells organise themselves.

9. Define each level of the cellular process (tissue, organ and system).

10. Relate the different kingdoms to their characteristic features.

11. List examples of living things that belong to each of these kingdoms.

12. Make cards of different living things and their main characteristics (kingdom, cell type, etc.).

BASIC COMPETENCES / ASSESSMENT CRITERIA / ACTIVITIES
	BASIC COMPETENCES / SUBCOMPETENCES
	ASSESSMENT CRITERIA
	ACTIVITIES

	Competence in linguistic communication (*)

	Communicate, verbally and in writing, simple messages.
	2, 8, 12
	p. 57: A2 / p. 59: A2

	Use specific vocabulary from each area as an instrument for language enrichment.
	9
	p. 57: A1 / p. 59: A2, A3

	Find information in different media (printed and computerised) using collected data to do projects related to different areas.
	8
	p. 63: A3

	Mathematical competence

	Apply reasoning strategies to solve problems and to obtain information.
	4
	p. 59: A2

	Select strategies to solve problems given the available information.
	3, 10
	p. 57: A2 / p. 59: A2

	Competence in knowledge and interaction with the physical world

	Recognise the importance of the fact that all human beings benefit from progress and that progress should preserve natural resources and diversity.
	1, 11
	p. 54: A1, A2

	Use knowledge of the human body, nature and human interaction with nature to discuss consequences of different life styles, and to adopt a healthy mental and physical life style in a beneficial social and natural environment.
	3
	p. 57: A2

	Identify questions and problems, and make decisions about the physical world.
	1
	p. 54: A1, A2

	Competence in lerning how to learn

	Develop the habit of asking questions, identifying and managing the array of possible answers for similar situations by using different strategies and methodologies.
	2
	p. 54: A1, A2


	Develop skills to obtain information and assimilate it as personal knowledge, making relationships and integrating the new information with prior knowledge and personal experience.
	5, 6
	p. 63: A3


A: Activity

*All the subcompetences detailed in this section are developed using English as the common language, which will allow pupils to communicate in a progressive level of competence in a foreign language.

OBJECTIVES
1. Classify plants according to their characteristics. 

2. List the types of flowering plants.

3. Identify the parts of a plant and their significant traits. 

4. Define what photosynthesis is.

5. Differentiate a flowering plant’s reproduction organs.
6. Value the role of plants among living things and the planet in general.
CONTENTS

· Characteristics of plants.

· Types of plants (flowering and conifers). Characteristics. 

· Parts of a plant (stem, root and leaf). 

· Plant nutrition. Photosynthesis.

· The interaction of plants (light, water, touch …).
· Flowering plant reproduction.

· Description of plants’ common characteristics.

· Classification of plants according to whether they have flowers or not. 

· Explanation of a plant’s reproduction process.

· Value of the role of plants among living things and of the planet in general.
ASSESSMENT CRITERIA
1. Value the importance of plants in the life of the planet.

2. Describe common traits of plants.

3. Explain the characteristics of flowering plants and conifers , providing examples for each one.

4. Differentiate between plants that are angiosperms and gymnosperms, providing specific examples. 

5. Describe the functions of the different parts of a plant and draw them.

6. Establish plant typologies according to their stem.

7. Explain the process of photosynthesis and represent it through drawings.

8. Identify those elements that a plant reacts to and why.

9. Distinguish the different parts of flowers and identify the organs and the functions associated with each one.

10. Recognise the differences between the processes of pollination, fertilisation and germination of a plant. 

BASIC COMPETENCES / ASSESSMENT CRITERIA / ACTIVITIES
	BASIC COMPETENCES / SUBCOMPETENCES
	ASSESSMENT CRITERIA
	ACTIVITIES

	Competence in linguistic communication (*)

	Communicate, verbally and in writing, simple messages.
	2, 3, 5
	p. 75: A3 / p. 77: A1

	Communicate thoughts, emotions, life experiences, opinions, ideas, and ethical and critical judgements in a coherent way.
	1
	p. 79: A3

	Use specific vocabulary from each area as an instrument for language enrichment.
	5, 6
	p. 79: A1 / p. 80: A2 / 
p. 81: A3

	Mathematical competence

	Apply reasoning strategies to solve problems and to obtain information.
	8, 9
	p. 73: A1 / p. 75: A1 / 

p. 79: A1

	Follow argument reasoning by identifying main ideas and judging the logic and validity of the arguments, as well as the acquired information.
	7, 10
	p. 77: A2 / p. 79: A3

	Competence in knowledge and interaction with the physical world

	Adequately perceive the physical space where life and human activity develop, both at a large scale and in the immediate surroundings.
	2
	p. 73: A1 / p. 75: A1

	Recognise the importance of the fact that all human beings benefit from progress and that progress should preserve natural resources and diversity.
	1
	p. 70: A1, A2

	Use knowledge of the human body, nature and human interaction with nature to discuss consequences of different life styles, and to adopt a healthy mental and physical life style in a beneficial social and natural environment.
	1, 3
	p. 70: A1, A2 / p. 73: A1 /

p. 75: A2, A3

	Competence in lerning how to learn

	Develop the habit of asking questions, identifying and managing the array of possible answers for similar situations by using different strategies and methodologies.
	1
	p. 70: A1, A2 / p. 77: A1


	Develop skills to obtain information and assimilate it as personal knowledge, making relationships and integrating the new information with prior knowledge and personal experience.
	7
	p. 70: A1, A2 / p. 80: A1


A: Activity

*All the subcompetences detailed in this section are developed using English as the common language, which will allow pupils to communicate in a progressive level of competence in a foreign language.

OBJECTIVES
1. Identify the most significant features of invertebrate animals.

2. Distinguish between the different types of invertebrates (arthropods, molluscs, sponges, polyps and jellyfish, echinoderms and annelids). 

3. List the characteristics of arthropods and their typology. 

4. List the characteristics of mollusks and the different groups that exist.

5. Identify the traits that characterise sponges. 

6. List the characteristics of polyps and jelly fish. 

7. Identify measures to safeguard and protect the environment. 

CONTENTS

· The invertebrates. Characteristics.

· Groups of invertebrates.

· The arthropods: traits and groups. 

· The mollusks: traits and groups.

· Other invertebrates: sponges, polyps, jellyfish, annelids and echinoderms. Characteristic traits. 

· ClassifIcation of invertebrates according to their characteristics.

· Listing of the different types of mollusks and their uses for human beings. 

· Identification of other aquatic and terrestrial invertebrates, classifying them according to their characteristics.

· Awareness of the importance of protecting the seas to safeguard marine biodiversity.

· Valuing different measures directed at preserving the environment.

ASSESSMENT CRITERIA 
1. Explain some of the characteristics of invertebrates and point out the basic differences between them and  vertebrates.

2. Classify invertebrates based on their characteristics.

3. Describe the characteristics of arthropods and list some examples.

4. Differentiate between the different types of arthropods based on their characteristics, listing some examples of each. 

5. Value the role that some arthropods have in their interrelation with human beings. 

6. Explain the characteristics of molluscs and the environment in which they develop.

7. Classify the types of mollusks according to their characteristics. 

8. Analyse the different uses that human beings have for mollusks.

9. Distinguish between polyps, jellyfish and sponges, pointing out the traits that differentiate them.

10. Value the importance of taking action to protect the environment in order to preserve biodiversity on the planet. 

BASIC COMPETENCES / ASSESSMENT CRITERIA / ACTIVITIES
	BASIC COMPETENCES / SUBCOMPETENCES
	ASSESSMENT CRITERIA
	ACTIVITIES

	Competence in linguistic communication (*)

	Speak, listen and, in general, participate in dialogue and debate in an organised and clear manner.
	10
	p. 82: A1, A2

	Communicate thoughts, emotions, life experiences, opinions, ideas, and ethical and critical judgements in a coherent way.
	10
	p. 82: A1, A2

	Use specific vocabulary from each area as an instrument for language enrichment.
	1
	p. 91: A1 / p. 93: A2 / 

p. 94: A1

	Find information in different media (printed and computerised) using collected data to do projects related to different areas.
	5, 8
	p. 89: A2

	Mathematical competence

	Apply reasoning strategies to solve problems and to obtain information.
	2, 4
	p. 94: A2

	Select strategies to solve problems given the available information.
	7, 9
	p. 89: A2 / p. 94: A2, A3

	Competence in knowledge and interaction with the physical world

	Use knowledge of the human body, nature and human interaction with nature to discuss consequences of different life styles, and to adopt a healthy mental and physical life style in a beneficial social and natural environment.
	1, 5, 7
	p. 85: A1, A2 / p. 87: A1, A2 /

p. 89: A1, A2

	Identify question and problems, and make decisions about the physical world.
	10
	p. 82: A1, A2

	Social competence and citizenship

	Be aware of social values, assess and reconstruct these values in an affective and rational way in order to progressively create a system of values and behave accordingly when facing a conflict and making decisions.
	7
	p. 82: A1, A2


	Competence in lerning how to learn

	Develop skills to obtain information and assimilate it as personal knowledge, making relationships and integrating the new information with prior knowledge and personal experience.
	5, 8
	p. 92: A1


A: Activity

*All the subcompetences detailed in this section are developed using English as the common language, which will allow pupils to communicate in a progressive level of competence in a foreign language.

OBJECTIVES
1. List the different groups of vertebrates and their characteristic traits. 

2. Identify the characteristics of fish and the parts of their body.

3. Point out characteristics of amphibians and the main groups that exist.

4. List the characteristic features of the different groups of reptiles.

5. Identify the characteristics of birds and the different parts of their body.

6. Be aware of the different groups of mammals, according to their diet and method of reproduction.

7. Identify species of vertebrate animals in danger of extinction and the causes of their current situation.

CONTENTS

· The vertebrates. Characteristics.

· Groups of vertebrates.

· Fish: traits and parts of the body. Classification.

· Amphibians. Description and typology.

· Reptiles. Description and typology.

· Birds. Description and typology. 

· Mammals. Description and classification according to diet and reproductive method.

· Human beings: biped mammals.

· Differentiation between types of mammals according to their physical and dietary characteristics. 

· Awareness of the importance of avoiding the disappearance of animals in danger of extinction.

· Assessment of measures and actions designed to preserve the Earth’s biodiversity.

ASSESSMENT CRITERIA
1. Explain the common characteristics of vertebrate animals.

2. Analyse the differences among the different groups of vertebrates.

3. Classify the different types of vertebrates according to their characteristics.

4. Relate examples of animals to the group of mammals they belong to.

5. Classify fish according to their diet and skeletal type.

6. Identify the traits that characterise amphibians, their diet and typology. 

7. Describe the characteristics of reptiles and their different groups, listing the differences between them.

8. Explain the characteristics of birds, listing their typology based on diet. 

9. Assess critically those actions that cause the extinction of animal species. 

10. Discuss critically the measures and actions that can contribute to the preservation of biodiversity on the planet.
BASIC COMPETENCES / ASSESSMENT CRITERIA / ACTIVITIES
	BASIC COMPETENCES / SUBCOMPETENCES
	ASSESSMENT CRITERIA
	ACTIVITIES

	Competence in linguistic communication (*)

	Communicate, verbally and in writing, simple messages.
	1
	p. 97: A1 / p. 101: A1 /

p.103: A1 / p. 105: A2

	Speak, listen and, in general, participate in dialogue and debate in an organised and clear manner.
	10
	p. 94: A1, A2

	Communicate thoughts, emotions, life experiences, opinions, ideas, and ethical and critical judgements in a coherent way.
	9, 10
	p. 94: A1, A2

	Use specific vocabulary from each area as an instrument for language enrichment.
	1, 6
	p. 97: A2 / p. 104: A2 /

p. 105: A2

	Mathematical competence

	Apply reasoning strategies to solve problems and to obtain information.
	3, 5
	p. 101: A2 / p. 105: A3

	Follow argument reasoning by identifying main ideas and judging the logic and validity of the arguments, as well as the acquired information.
	9, 10
	p. 104: A1 / p. 105: A3

	Competence in knowledge and interaction with the physical world

	Recognise the importance of the fact that all human beings benefit from progress and that progress should preserve natural resources and diversity.
	9, 10
	p. 94: A1, A2

	Use knowledge of the human body, nature and human interaction with nature to discuss consequences of different life styles, and to adopt a healthy mental and physical life style in a beneficial social and natural environment.
	1, 2
	p. 94: A2 / p. 99: A1 /

p. 101: A2

	Identify question and problems, and make decisions about the physical world.
	9, 10
	p. 94: A1, A2


	Processing information and digital competence

	Organise, relate, analyse and synthesise information in order to understand its meaning and integrate it in outlines based on prior knowledge.
	2, 10
	p. 104: A1

	Social competence and citizenship

	Show respect for values that consolidate States and democratic societies, their foundations, organisational systems and operation.
	9, 10
	p. 94: A1, A2


A: Activity

*All the subcompetences detailed in this section are developed using English as the common language, which will allow pupils to communicate in a progressive level of competence in a foreign language.

OBJECTIVES
1. Identify the elements that together form an ecosystem.

2. Show the relationships that exist between living things in an ecosystem.

3. Describe dietary relationships between living things.

4. Distinguish between food chain and food web.

5. List the types of ecosystems.

6. List the traits of natural ecosystems.

7. Identify the changes that take place in ecosystems.

CONTENTS

· Ecosystems. Definition and characteristics.

· Types of relationships between the living things within an ecosystem. Feeding relationships between living things. 

· Feeding groups or trophic levels of an ecosystem. 

· Food chains and food webs.

· Types of ecosystems: natural and humanized. 

· The changes in ecosystems: causes and consequences.

· Identification of the relationships between the living things within an ecosystem.

· Description of the trophic levels of an ecosystem.

· Analysis of the relationship between food chain and food web.

· Identification of the different types of natural ecosystems and living things associated with them.

· Explanation of the different changes that ecosystems go through. 

· Assessment of the necessary measures for preserving ecosystems from human activity. 

ASSESSMENT CRITERIA
1. Describe the different elements that make up an ecosystem.

2. Characterise the different relations between living things, providing specific examples.

3. Classify the different groups of living things according to their diet.

4. Identify the different trophic levels and their feeding relationships.

5. Analyse the relationship between food chain and food web. 

6. Classify living things in relation to the trophic level in which they are found.

7. Draw two food chains.

8. Explain the differences between natural and humanized ecosystems and show their typology.

9. Describe the characteristics of terrestrial ecosystems and identify the living things that inhabit them.

10. Analyse critically the causes and consequences (pollution, loss of diversity, deforestation…) that natural and human changes produce in the environment.

BASIC COMPETENCES / ASSESSMENT CRITERIA / ACTIVITIES
	BASIC COMPETENCES / SUBCOMPETENCES
	ASSESSMENT CRITERIA
	ACTIVITIES

	Competence in linguistic communication (*)

	Communicate, verbally and in writing, simple messages.
	1, 8
	p. 109: A1 / p.113: A1

	Use specific vocabulary from each area as an instrument for language enrichment.
	1, 2, 4
	p. 109: A1 / p. 115: A1 /

p. 116: A2 / p. 118: A1

	Find information in different media (printed and computerised) using collected data to do projects related to different areas.
	9
	p. 111: A1, A2 / p. 118: A2

	Mathematical competence

	Apply reasoning strategies to solve problems and to obtain information.
	3, 6
	p. 111: A1, A2 / p. 118: A2

	Follow argument reasoning by identifying main ideas and judging the logic and validity of the arguments, as well as the acquired information.
	5, 10
	p. 106: A1, A2 / 
p. 111: A2, A3

	Competence in knowledge and interaction with the physical world

	Adequately perceive the physical space where life and human activity develop, both at a large scale and in the immediate surroundings.
	1, 2, 8
	p. 109: A1 / p. 113: A1

	Explain the influence that the presence of humans has on the physical world, including settlements, activities and modifications made to landscapes.
	9, 10
	p. 106: A1, A2 / 

p. 115: A1, A2

	Recognise the importance of the fact that all human beings benefit from progress and that progress should preserve natural resources and diversity.
	10
	p. 106: A1, A2

	Competence in lerning how to learn

	Develop the habit of asking questions, identifying and managing the array of possible answers for similar situations by using different strategies and methodologies.
	6
	p. 106: A1, A2 / p. 115: A2 /

p. 118: A3


	Develop skills to obtain information and assimilate it as personal knowledge, making relationships and integrating the new information with prior knowledge and personal experience.
	10
	p. 106: A1, A2 / p. 116: A1

	Apply new knowledge and skills in similar situations and in different contexts.
	1, 9
	p. 111: A2, A3


A: Activity

*All the subcompetences detailed in this section are developed using English as the common language, which will allow pupils to communicate in a progressive level of competence in a foreign language.

OBJECTIVES
1. Identify matter in our surrounding.
2. Identify the general properties of matter and their significant features.
3. List the specific properties of matter and their characteristics.

4. Be aware of the different states of matter and their main characteristics.

5. Identify the properties of the different states of matter. 

6. Differentiate the different states of water. 

CONTENTS
· Matter: Properties: general: properties of mass and volume. Specific: density, elasticity, plasticity, hardness, conductivity and resistance. 

· States of matter.

· List of the different properties of matter and their characteristic traits.

· Identification of the units of mass and volume. 

· Calculation of the density of a body.

· Description of the different states of matter and their properties.

· Explanation of the uses of different materials and objects from our immediate surroundings (mud, plastic, wood …). 

· Assessment of the importance of applying logical thought and mathematical reasoning to daily situations and various contexts. 

ASSESSMENT CRITERIA
1. Identify the traits that define matter, indicating the different kinds of matter known.

2. Describe the traits that characterise the general properties of matter and identify their units of measurement.

3. Explain the characteristics of each one of the specific properties of matter, providing examples of materials that belong in these.

4. Calculate the density of a body from the data of its mass and volume.

5. Identify the different states of matter, explaining the properties of each one.

6. Analyse the process whereby water changes from one state to another. 

7. Explain the properties of objects and materials in our immediate surroundings (pencil, ruler, plasticine, plastic bottle, ice cube …).

8. Assess the usefulness of different materials (wood, plastic, marble, mud …). 

9. Use numerical data to carry out mathematical operations and solve problems.

BASIC COMPETENCES / ASSESSMENT CRITERIA / ACTIVITIES
	BASIC COMPETENCES / SUBCOMPETENCES
	ASSESSMENT CRITERIA
	ACTIVITIES

	Competence in linguistic communication (*)

	Communicate, verbally and in writing, simple messages.
	2, 3, 7
	p. 124: A2 / p. 126: A1, A2

	Use specific vocabulary from each area as an instrument for language enrichment.
	1, 5
	p. 124: A2 / p. 126: A1, A2 /

p. 127: A2 / p. 128: A1

	Mathematical competence

	Express mathematical information, data and discussions clearly and precisely.
	2, 4, 9
	p. 122: A1 / p. 123: A1 /

p. 126: A1 / p. 128: A3

	Manage basic mathematical elements, such as different types of numbers, measurements, symbols, geometrical elements, etc. in real situations and in simulations of daily life.
	2, 4, 9
	p. 122: A1 / p. 123: A1 /

p. 126: A1 / p. 128: A3

	Apply reasoning strategies to solve problems and to obtain information.
	4, 9
	p. 122: A1 / p. 123: A1 /

p. 124: A1 / p. 126: A1 /

p. 128: A1, A3

	Interpret information from different types of graphs and simple numerical word problems of daily life.
	4, 9
	p. 122: A1 / p. 123: A1 /

p. 128: A2, A3

	Competence in knowledge and interaction with the physical world

	Identify relevant problems; perform direct and indirect observations, taking into account a theoretical frame of interpretation; ask questions; locate, obtain, analyse and represent quantitative and qualitative information; predict and identify available knowledge to answer scientific questions and communicate conclusions in different contexts.
	3, 6, 8
	p. 118: A1, A2 / p. 122: A1 /

p. 123: A1 / p. 124: A1, A2 /

p. 126: A1 / p. 128: A2, A3

	Processing information and digital competence

	Organise, relate, analyse and synthesise information in order to understand its meaning and integrate it in outlines based on prior knowledge.
	1, 3, 6
	p. 118: A1 / p. 124: A1, A2 /

p. 126: A1 / p. 127: A1


	Competence in lerning how to learn

	Develop the habit of asking questions, identifying and managing the array of possible answers for similar situations by using different strategies and methodologies.
	4, 5, 6
	p. 118: A1 / p. 127: A2, A3

	Develop skills to obtain information and assimilate it as personal knowledge, making relationships and integrating the new information with prior knowledge and personal experience.
	1, 3, 9
	p. 124: A1, A2 / 
p. 126: A1, A2 / p. 127: A2 / p. 128: A1


A: Activity

*All the subcompetences detailed in this section are developed using English as the common language, which will allow pupils to communicate in a progressive level of competence in a foreign language.

OBJECTIVES
1. Explain the process of sublimation.

2. Describe how physical changes in matter take place.

3. Define the meaning of boiling point.

4. Know the implications of the different changes of matter (evaporation, condensation, solidification and fusion).

5. Distinguish between pure substances and mixtures.

6. List the names of techniques used to separate the components of mixtures (magnetism, filtration, decantation and evaporation). 

7. Differentiate between simple substances and compound substances.

CONTENTS

· Physical changes in matter.

· Types of physical changes in matter (boiling, condensation, evaporation and fusion). 

· Pure substances and mixtures. Different types of mixtures.

· Techniques to separate the components of mixtures: magnetism, filtration, decantation and evaporation.

· Chemical changes of matter.

· Simple and compound substances.

· Description of the physical and chemical transformation processes of matter.

· Explanation of the different techniques that separate the different components of mixtures.

· Assessment of the significance and uses of the transformations of matter in the environment. 

ASSESSMENT CRITERIA
1. Explain sublimation process through an example.

2. Describe how each of the different types of physical changes in matter takes place, listing examples of each one. 

3. Show how the boiling process is brought about and the necessary conditions for it to take place. 

4. Point out the differences between pure substances and mixtures, defining their properties. 

5. Describe the differences between homogeneous and heterogeneous mixtures, indicating well-known examples.

6. Explain the techniques used to separate the components of a mixture, describing the types of mixtures used in each of them. 

7. Analyse how the processes of oxidation and combustion take place through examples and experiments.

8. Define simple and compound substances, listing examples of each.

9. Analyse the components of substances resulting from chemical changes (water, iron oxide…). 
10. Observe and analyse the physical and chemical changes of substances and of matter that are part of our planet, valuing their importance in nature.

BASIC COMPETENCES / ASSESSMENT CRITERIA / ACTIVITIES
	BASIC COMPETENCES / SUBCOMPETENCES
	ASSESSMENT CRITERIA
	ACTIVITIES

	Competence in linguistic communication (*)

	Communicate, verbally and in writing, simple messages.
	1, 2, 3, 5, 6
	p. 136: A1 / p. 137: A2

	Use specific vocabulary from each area as an instrument for language enrichment.
	1, 2, 3, 4, 5, 6, 7, 8, 9, 10
	p. 134: A2, A3 / p. 136: A1 /

p. 137: A1, A2 / p. 138: A2

	Mathematical competence

	Express mathematical information, data and discussions clearly and precisely.
	1, 2, 3, 5, 6, 7, 9
	p. 131: A1, A2 / 

p. 134: A1, A2 / 

p. 136: A1, A2 / 

p. 138: A1, A3

	Select strategies to solve problems given the available information.
	2, 3, 7, 9
	p. 131: A1 / p. 134: A1, A2 /

p. 136: A2 / p. 137: A1

	Follow argument reasoning by identifying main ideas and judging the logic and validity of the arguments, as well as the acquired information.
	1, 2, 6, 7
	p. 131: A1 / p. 134: A1, A2 /

p. 136: A2 / p. 137: A1

	Competence in knowledge and interaction with the physical world

	Identify relevant problems; perform direct and indirect observations, taking into account a theoretical frame of interpretation; ask questions; locate, obtain, analyse and represent quantitative and qualitative information; predict and identify available knowledge to answer scientific questions and communicate conclusions in different contexts.
	2, 5, 7, 9, 10
	p. 131: A1 / p. 134: A1, A2 /

p. 136: A2 / p. 138: A1, A3

	Processing information and digital competence

	Organise, relate, analyse and synthesise information in order to understand its meaning and integrate it in outlines based on prior knowledge.
	2, 3, 5, 6
	p. 131: A1 / p. 134: A1, A2 /

p. 136: A1, A2 / p. 137: A1 /

p. 138: A1, A2, A3


	Competence in lerning how to learn

	Develop the habit of asking questions, identifying and managing the array of possible answers for similar situations by using different strategies and methodologies.
	1
	p. 131: A1 / p. 134: A1, A2 /

p. 136: A1, A2 / p. 137: A1 /

p. 138: A1, A2, A3

	Competence in autonomy and personal initiative

	Analise possibilities and limitations, know the stages of development of a project, plan, make decisions and assume risks.
	7
	p. 138: A1, A3


A: Activity

*All the subcompetences detailed in this section are developed using English as the common language, which will allow pupils to communicate in a progressive level of competence in a foreign language.

OBJECTIVES
1. Identify what a force is.

2. List examples of forces.  
3. Distinguish between different types of forces.
4. Define what a machine is and the different types of machines.  
5. Identify a simple machine and to give examples. 
6. Know what a complex machine is and also the components that make it up.
7. Appreciate the role played by science and technology in in humanity’s development.

CONTENTS

· Forces.

· Types of simple machines.

· Types of complex machines.

· Technology.

· Definition of force. 

· List of different types of forces. 

· Description of each type of force.

· Recognition of simple and complex machines, pointing out their usefulness.

· Differentiation of the elements of a lever. Tipology.

· Description of some of the most important technical advances for humankind. 

· Value of the importance of technology in humanity’s development. 

ASSESSMENT CRITERIA
1. Describe how forces work, using a practical example.
2. Give examples of forces based on observation of the environment.
3. Discuss the different types of forces already studied, giving examples of each one. 
4. Explain the force of gravity, pointing out the changes that may take place in it. 
5. Identify the most important simple machines and their main characteristics.
6. Draw different types of levers.
7. Explain what complex machines are and how they are made up. 
8. Explain the components of a bycicle, pointing out each of their functions.
9. Appreciate and to give examples of the importance of technology and science in the history of humankind. 
10. Search for information and present examples of machines that have meant an important technical advance in the history of humankind.

BASIC COMPETENCES / ASSESSMENT CRITERIA / ACTIVITIES
	BASIC COMPETENCES / SUBCOMPETENCES
	ASSESSMENT CRITERIA
	ACTIVITIES

	Competence in linguistic communication (*)

	Communicate, verbally and in writing, simple messages.
	1, 3, 4, 7, 8
	p. 141: A1, A2 / p. 143: A1

p. 145: A1, A2 / p. 146: A1

	Use specific vocabulary from each area as an instrument for language enrichment.
	1, 2, 3, 4, 5, 6, 7, 8, 9, 10
	p. 141: A2 / p. 143: A1, A2 /

p. 145: A1 / p. 146: A1, A2

	Mathematical competence

	Follow argument reasoning by identifying main ideas and judging the logic and validity of the arguments, as well as the acquired information.
	1, 2, 4
	p. 145: A2 / p. 146: A2 /

p. 147: A1, A2, A3

	Interpret information from different types of graphs and simple numerical word problems from daily life.
	1, 2, 6
	p. 143: A2 / p. 147: A1, A2, A3

	Competence in knowledge and interaction with the physical world

	Distinguish and evaluate scientific knowledge about other forms of learning, and use ethical criteria emerging from scientific and technological development.
	9, 10
	p. 145: A2

	Processing information and digital competence

	Find, select, register and analyse information using the techniques and strategies most appropriate based on the source that contains it (oral, written, audiovisual, digital or multimedia).
	10
	p. 141: A1, A2 / p. 143: A1 /

p. 145: A2 / p. 146: A2 /

p. 147: A1, A2, A3

	Organise, relate, analyse and synthesise information in order to understand its meaning and integrate it in outlines based on prior knowledge.
	1, 2, 3, 4, 5, 6, 7, 8, 9, 10
	p. 141: A1, A2 / 

p. 143: A1, A2 / p. 145: A2 / p. 146: A2 /

p. 147: A1, A2, A3

	Competence in lerning how to learn

	Use the help of different strategies and techniques: study skills, observation and systematic recording of facts and relationships, group work and projects, problem solving, efficient planning and organising of activities and time, knowledge about different resources and sources for collecting, selecting and processing information, including technological resources

to obtain maximum and personalised performance.
	1, 2, 3, 4, 5, 6, 7, 8, 9, 10
	p. 141: A1, A2, A3 / 

p. 143: A1, A2, A3 / 

p. 145: A2, A3 /

p. 146: A2 / 

p. 147: A1, A2, A3


A: Activity

*All the subcompetences detailed in this section are developed using English as the common language, which will allow pupils to communicate in a progressive level of competence in a foreign language.

OBJECTIVES
1. Classify economic activities.

2. List the characteristic traits of each sector.

3. Define the basic activities of the different activities belonging to the primary and secondary sectors. 

4. Understand what are those activities that characterise the primary sector.

5. Determine the differences between the activities of the secondary sector.

6. Evaluate the role of renewable and non-renewable energies in the world today.

7. Recognise the traits that characterise the different types of industries. 

CONTENTS

· The economic sectors: primary, secondary and tertiary.

· Agriculture. Aable farming: Dryland and irrigated. 

· Agriculture.  Livestock farming: Intensive and extensive.

· Fishing, mining and forestry. Types of sea fishing. Types of mines. Forestry.

· Industry. Raw materials. Energy sources (renewable and non-renewable). Types of industry (intermediate and consumer goods). 

· Identification of those activities that characterise the different economic sectors. 

· Classification of products acording to their origin: primary or secondary sector. 

· Characterisation of the different types of sea fishing.

· Description of different types of mines. 

· Distinction between different types of industry.

· Value of the importance of renewable sources of energy to protect the environment. 

ASSESSMENT CRITERIA
1. Describe the characteristic traits of the three economic sectors.

2. Give examples of economic activities belonging to each economic sector.

3. Distinguish between different types of arable and  livestock farming, pointing out their differences and giving examples.

4. Describe the existing types of mining, identifying examples of rocks that are obtained from them. 

5. Present the features of each type of sea fishing, identifying examples of the species that are obtained from each one.

6. Define forestry, listing examples of products obtained. 

7. Describe the differences between industrial and craftwork activities, providing examples of each. 

8. Explain different types of industries, pointing out those that characterise the Spanish industrial sector.

9. Participate in debate and research activities about different sources of energy and their implications to the environment.  

BASIC COMPETENCES / ASSESSMENT CRITERIA / ACTIVITIES
	BASIC COMPETENCES / SUBCOMPETENCES
	ASSESSMENT CRITERIA
	ACTIVITIES

	Competence in linguistic communication (*)

	Communicate, verbally and in writing, simple messages.
	1, 4, 5, 7, 8, 9
	p. 154: A1 / 

p. 157: A1, A2, A3 / 

p. 159: A1 / p. 163: A2 /

p. 165: A1

	Use specific vocabulary from each area as an instrument for language enrichment.
	1, 2, 3, 4, 5, 6, 7, 8, 9
	p. 154: A1, A2 / 

p. 157: A1, A2, A3 / 

p. 158: A1, A2

	Process information from oral and written sources.
	1, 2, 3, 4, 5, 6, 7, 8, 9
	p. 154: A1, A2 / 

p. 157: A1, A2, A3 / 

p. 158: A1, A2

	Mathematical competence

	Follow argument reasoning by identifying main ideas and judging the logic and validity of the arguments, as well as the acquired information.
	3, 5, 8, 9
	p. 157: A2 / p. 161: A1, A2 /

p. 163: A1, A2, A3 / 

p. 164: A1, A2 / 

p. 165: A1, A2, A3, A4

	Competence in knowledge and interaction with the physical world

	Recognise the importance of the fact that all human beings benefit from progress and that progress should preserve natural resources and diversity.
	3, 4, 5, 6, 9
	p. 154: A1, A2 / p. 159: A1 /

p. 161: A1 / p. 163: A2 /

p. 164: A1, A2 / p. 165: A1

	Processing information and digital competence

	Find, select, register and analyse information using the techniques and strategies most appropriate based on the source that contains it (oral, written, audiovisual, digital or multimedia).
	9
	p. 157: A2 / p. 161: A1, A2 /

p. 163: A1, A2, A3 / 

p. 164: A1, A2 / 

p. 165: A1, A2, A3, A4

	Organise, relate, analyse and synthesise information in order to understand its meaning and integrate it in outlines based on prior knowledge.
	1, 2, 3, 4, 5, 6, 7, 8, 9
	p. 163: A1, A2, A3 / 

p. 164: A1, A2 / 

p. 165: A1, A2, A3, A4

	Competence in lerning how to learn

	Develop skills to obtain information and assimilate it as personal knowledge, making relationships and integrating the new information with prior knowledge and personal experience.
	1, 2, 3, 4, 5, 6, 7, 8, 9
	p. 157: A2 / p. 161: A1, A2 /

p. 163: A1, A2, A3 / 

p. 164: A1, A2 / 

p. 165: A1, A2, A3, A4


A: Activity

*All the subcompetences detailed in this section are developed using English as the common language, which will allow pupils to communicate in a progressive level of competence in a foreign language.

OBJECTIVES
1. Identify economic activities in the service sector.

2. Understand what commerce means and recognise its characteristics.

3. Define concepts related to commercial activities: price, advertising and consumption.

4. Describe the characteristics of different types of transport.

5. Identify different types of tourism.

6. List examples of interpersonal communication and mass communication media.

7. Appreciate the importance of the new information technologies.

CONTENTS

· Service sector. Tertiary activities.

· Commerce. Types of commerce. Dommestic commerce. Types of retail businesses (department stores and speciality shops). 

· Price. Advertising and consumption. Responsible consumption. 

· Transport. Types (land, air and sea).

· Tourism. Types of tourism (beach, cultural, rural, adventure…). 

· Media. Types of media (interpersonal and mass). Information technology (Internet and email). 

· Identification of different tertiary activities. 

· Definition of the keys to commercial activity and the different types of commerce. 

· Description of the different types of transport.

· Value of a responsible and rational consumption. 

· Awareness of the importance of the new communication media, like Internet and email. 

ASSESSMENT CRITERIA
1. Identify different areas of work related to the service sector 

2. Define the traits of the different types of retail businesses and their location.

3. Explain the difference between supply and demand  through a practical example. 

4. Assess the role of advertising, pointing out examples of different media and techniques to advertise products or services. 

5. Explain the importance of of a rational and responsible consumption, pointing out some measures to achieve it. 

6. Describe the different types of existing transport, explaining what they carry, the kind of distance they travel and by what means. 

7. List different types of tourism and explain the reasons why Spain is one of the most popular destinations in the world. 

8. Describe the characteristics of interpersonal and mass communication media, indicating their current utility. 

9. Search for information about new media related to information technology, valuing its advantages and usefulness. 

BASIC COMPETENCES / ASSESSMENT CRITERIA / ACTIVITIES
	BASIC COMPETENCES / SUBCOMPETENCES
	ASSESSMENT CRITERIA
	ACTIVITIES

	Competence in linguistic communication (*)

	Communicate, verbally and in writing, simple messages.
	2, 3, 5, 6
	p. 166: A1, A2, A3 / 

p. 169: A1, A2 / p. 173: A2 / p. 175: A1, A2 / p. 177: A2, A3

	Use specific vocabulary from each area as an instrument for language enrichment.
	1, 2, 3, 4, 5, 6, 7, 8, 9
	p. 166: A1, A2, A3 / 

p. 169: A1, A2 / p. 173: A2 / p. 175: A1, A2 / 

p. 176: A1, A2 / 

p. 177: A2, A3

	Competence in knowledge and interaction with the physical world

	Explain the influence that the presence of humans has on the physical world, including settlements, activities and modifications made to landscapes.
	1, 2, 7
	p. 166: A1, A2, A3 / 

p. 169: A1, A2

	Demonstrate critical thinking in the observation of reality, the analysis of informational and advertising messages, and the adoption of responsible consumer habits in daily life.
	4, 5
	p. 166: A1, A2, A3

	Processing information and digital competence

	Find, select, register and analyse information using the techniques and strategies most appropriate based on the source that contains it (oral, written, audiovisual, digital or multimedia).
	9
	p. 176: A1, A2 / 

p. 177: A2, A3

	Use information and communication technologies to generate and transmit information taking into account the objectives and aims of learning, work and leisure previously established.
	9
	p. 173: A2 / p. 175: A1, A2 /

p. 176: A1, A2 / 

p. 177: A2, A3


	Competence in lerning how to learn

	Use the help of different strategies and techniques: study skills, observation and systematic recording of facts and relationships, group work and projects, problem solving, efficient planning and organising of activities and time, knowledge about different resources and sources for collecting, selecting and processing information, including technological resources to obtain maximum and personalised performance.
	1, 2, 3, 4, 5, 6, 7, 8, 9
	p. 176: A1, A2 / 
p. 177: A2, A3

	Develop the habit of asking questions, identifying and managing the array of possible answers for similar situations by using different strategies and methodologies.
	1, 2, 3, 4, 5, 6, 7, 8, 9
	p. 166: A1, A2, A3 / 
p. 169: A1, A2 / p. 173: A2 / p. 175: A1, A2 / 
p. 176: A1, A2 / 

p. 177: A2, A3

	Develop skills to obtain information and assimilate it as personal knowledge, making relationships and integrating the new information with prior knowledge and personal experience.
	1, 2, 3, 4, 5, 6, 7, 8, 9
	p. 173: A2 / p. 175: A1, A2 /

p. 176: A1, A2 / 
p. 177: A2, A3


A: Activity

*All the subcompetences detailed in this section are developed using English as the common language, which will allow pupils to communicate in a progressive level of competence in a foreign language.

OBJECTIVES
1. Identify the chronological context and different stages of Prehistory.
2. Point out the principal landmarks of Prehistoric art in Spain.
3. Define the space and time context of Ancient History. 
4. State the most important characteristics of Ancient Greece and the Roman Empire.
5. Identify the different peoples that inhabited Spain during the Ancient Period.
6. Define the elements that characterized Roman Hispania.

CONTENTS

· Prehistory. Paleolithic hunters. Neolithic farmers. Metals. 

· Prehistory in Spain. Paleolithic paintings. Neolithic paintings of the Mediterranean basin. Art in Spain during the Metal Ages. 

· Ancient History. Ancient Greece. The Roman Empire.

· Ancient History in Spain. Iberians and Celts. Phoenician, Greek and Carthaginian merchants. Roman Hispania. 

· Description of the life Paleolithic hunters and Neolithic farmers, pointing out their differences. 

· Characterisation of the features of the Neolithic and Metal Ages. 

· Development of a chronological axis of Prehistory (Paleolithic, Neolithic and Metal Ages). 

· Explanation of the elements that characterised Greek and Roman civilisation. 

· Description of Prehistory and Ancient History in Spain. 

· Value of the importance of the artistic and cultural heritage of Prehistoric and Ancient cultures to understand humanity’s past. 

ASSESSMENT CRITERIA
1. Work on chronological axes, pointing out the main chronological landmarks of Prehistory and Ancient history.
2. Explain the differences between the life of Paleolithic hunters and Neolithic farmers. 
3. Identify the consequences of the appearance of metal in the life of prehistoric people. 
4. Expose the differences between Palaeolithic and Neolithic art in Spain, pointing out the most representative areas where they are to be found.
5. Explain the traits of art in the Metal Ages, pointing out the location of arqueologic sites in Spain. 
6. Locate eth spatial context of Greek and Roman civilisations in a map. 
7. Summarise the features of Ancient Greece. 
8. Explain the significant traits of the Roman Empire, emphasising its cultural and artistic contributions in Spain. 
9. Carry out a small research activity about the space-time context and features of the peoples that inhabited Spain in the Ancient period, and present it in computer format.

BASIC COMPETENCES / ASSESSMENT CRITERIA / ACTIVITIES
	BASIC COMPETENCES / SUBCOMPETENCES
	ASSESSMENT CRITERIA
	ACTIVITIES

	Competence in linguistic communication (*)

	Communicate, verbally and in writing, simple messages.
	1, 2, 3, 4, 5, 6, 7, 8, 9
	p. 182: A1, A2 / 
p. 185: A1, A2, A3 / 
p. 187: A1, A2

	Use specific vocabulary from each area as an instrument for language enrichment.
	1, 2, 3, 4, 5, 6, 7, 8, 9
	p. 182: A1, A2 / 
p. 185: A1, A2, A3 / 
p. 187: A1, A2

	Find information in different media (printed and computerised) using collected data to do projects related to different areas.
	9
	p. 182: A1, A2 / 
p. 185: A1, A2, A3 / 
p. 187: A1, A2

	Process information from oral and written sources.
	1, 2, 3, 4, 5, 6, 7, 8, 9
	p. 192: A1, A2, A3 / 
p. 193: A1, A4

	Processing information and digital competence

	Find, select, register and analyse information using the techniques and strategies most appropriate based on the source that contains it (oral, written, audiovisual, digital or multimedia).
	9
	p. 192: A1, A2 / 

p. 193: A1, A4

	Organise, relate, analyse and synthesise information in order to understand its meaning and integrate it in outlines based on prior knowledge.
	9
	p. 192: A1, A2 / 

p. 193: A1, A4

	Social competence and citizenship

	Participate actively and responsibly in group learning activities, respecting the group’s operating rules.
	1, 2, 3, 4, 5, 6, 7, 8, 9
	p. 182: A1, A2 / 

p. 185: A1, A2, A3 / 

p. 187: A1, A2

	Understand the features of current societies, their growing diversity and evolutionary nature, as well as the contribution that different cultures have brought human progress.
	1, 2, 3, 4, 5, 6, 7, 8, 9
	p. 182: A1, A2 / 

p. 185: A1, A2, A3 / 

p. 187: A1, A2


	Cultural and artistic competence

	Develop an open and critical attitude that respects diversity of artistic expressions, as well as sensitivity and aesthetic sense, in order to understand, value and enjoy artistic expression.
	4, 5, 8, 9
	p. 187: A1, A2

	Competence in lerning how to learn

	Develop skills to obtain information and assimilate it as personal knowledge, making relationships and integrating the new information with prior knowledge and personal experience.
	1, 2, 3, 4, 5, 6, 7, 8, 9
	p. 192: A1, A2 / 

p. 193: A1, A4


A: Activity

*All the subcompetences detailed in this section are developed using English as the common language, which will allow pupils to communicate in a progressive level of competence in a foreign language.

OBJECTIVES
1. Indicate the characteristic elements of the end of Ancient History.

2. Define the concept of The Middle Ages and its economic and social features. 

3. Identify the space and time context of The Middle Ages.

4. Know the main characteristics of the different medieval empires (Charlemagne, Byzantium and Islamic). 

5. Identify the stages of The Middle Ages in western Europe, its chronological context and particular traits. 

6. Explain the characteristic features of the two areas in which the Iberian Peninsula is divided during The Middle Ages. 

7. Explain the importance of the different cultures that co-habited in the Iberian Peninsula during the Middle Ages and their contributions to the historical, artistic  and cultural heritage in Spain. 

CONTENTS

· The beginning of the Middle Ages. The division of The Roman Empire. The Germanic invasions (the Visigothic Kingdom of Toledo).

· The Carolingian Empire. The Byzantine Empire. The Islamic Empire.

· The Middle Ages in Western Europe. The rebirth of cities. 

· The Middle Ages in Spain. Muslim Spain. The peninsula’s Christian kingdoms.

· Explanation of the causes that led to the division of the Roman Empire. 

· Definition of the Middle Ages and its context place and time.

· Identification of the three empires that coexisted during The Middle Ages and their characteristic traits. 

· Description of the Middle Ages in Western Europe.

· Explanation of the characteristic traits of Muslim Spain and of the Christian kingdoms of the peninsula. 

· Appreciation of the historical patrimony of the people and cultures that lived on the Iberian Peninsula during the Middle Ages.

ASSESSMENT CRITERIA
1. Explain the map of the division of the Roman Empire, locating its two halves and their capitals. 

2. Identify the origins and the characteristics of the Germanic peoples, pointing out their most significant traits.  

3. Draw a chronological axis of The Middle Ages.

4. Define the concepts of The Middle Ages, identifying the empires and cultures lived through it. 

5. Explain the characteristics of the Carolingian, Byzantine and Islamic Empires, indicating their artistic and cultural heritage. 

6. Explain the characteristics and the chronological context of the start of The Middle Ages in Western Europe.

7. Identify the reasons and cronological context for the rebirth of cities

8. Define the concepts of castle, artisan, feud, fair, village, cathedral; pointing out the the period of The Middle Ages to which they belong. 

9. Identify the artistic and cultural heritage left by the Visigoth, Muslim and Christian Kingdoms to Spanish historical patrimony.

10. Make a summary about Muslim Spain and The Peninsula’s Christian kingdoms, highlighting the most significant points.

BASIC COMPETENCES / ASSESSMENT CRITERIA / ACTIVITIES
	BASIC COMPETENCES / SUBCOMPETENCES
	ASSESSMENT CRITERIA
	ACTIVITIES

	Competence in linguistic communication (*)

	Communicate, verbally and in writing, simple messages.
	1, 5, 6
	All

	Use specific vocabulary from each area as an instrument for language enrichment.
	1, 2, 3, 4, 5, 6, 7, 8, 9, 10
	All

	Process information from oral and written sources.
	1, 2, 3, 4, 5, 6, 7, 8, 9, 10
	All

	Processing information and digital competence

	Find, select, register and analyse information using the techniques and strategies most appropriate based on the source that contains it (oral, written, audiovisual, digital or multimedia).
	5, 6, 9, 10
	p. 204: A1, A2 / 

p. 205: A1, A4

	Organise, relate, analyse and synthesise information in order to understand its meaning and integrate it in outlines based on prior knowledge.
	5, 6, 9, 10
	p. 204: A1, A2 / 

p. 205: A1, A4

	Social competence and citizenship

	Participate actively and responsibly in group learning activities, respecting the group’s operating rules.
	2, 4, 5, 6, 9, 10
	All

	Cultural and artistic competence

	Develop an open and critical attitude that respects diversity of artistic expressions, as well as sensitivity and aesthetic sense, in order to understand, value and enjoy artistic expression.
	4, 5, 9, 10
	p. 194: A1, A2 / 

p. 203: A2, A3 / 

p. 204: A1, A2 / 

p. 205: A1, A2, A4

	Know the main techniques, resources and conventions of different artistic languages, as well as the most significant works and expressions of our

cultural heritage.
	4, 5, 9, 10
	p. 194: A1, A2 / 

p. 203: A2, A3 / 

p. 204: A1, A2 / 

p. 205: A1, A2, A4


	Identify the relation between artistic expressions and society, the mentality and technical possibilities of the time when these were created or with the person or community that creates them.
	4, 5, 9, 10
	p. 194: A1, A2 / 

p. 203: A2, A3 / 

p. 204: A1, A2 / 

p. 205: A1, A2, A3, A4

	Competence in lerning how to learn

	Develop skills to obtain information and assimilate it as personal knowledge, making relationships and integrating the new information with prior knowledge and personal experience.
	1, 2, 3, 4, 5, 6, 7, 8, 9, 10
	p. 204: A1, A2 / p. 205: A1, A4


A: Activity

*All the subcompetences detailed in this section are developed using English as the common language, which will allow pupils to communicate in a progressive level of competence in a foreign language.
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